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Autism Accreditation commenced in 1992 with the overall aim to improve 

autism practice across both social care, health and education.  Since 

that time, we have worked with over 1000 different service providers and 

at present our work is impacting on over 35,000 autistic people’s lives. 

Whether you are new to accreditation or working toward re-accreditation 

this manual will guide you through your accreditation journey. Once you 

have filled in the self-audit, action plan and case-studies you can submit 

this document to your consultant who will complete the assessment and 

hand the report on to the accreditation awards committee. The 

committee decision will be included in the report and the now fully 

completed manual will be returned to you. Throughout the manual you 

will find advice and information to help you on your way. 

The Accreditation team welcome the opportunity to continue working 

with you to achieve the highest standards of good practice in supporting 

autistic people. 

Foreword 



Page 4 

Autism Accreditation Mission 

We work to ensure that society works for autistic people. 

We set the standard for best autism practice and provide frameworks across all sectors to develop supportive environments and cultures that 

produce positive quality of life outcomes for autistic people. 

We are seen as the experts of autism practice and our kite mark acts to reassure autistic people and families of the standard of support they 

should expect to receive from providers.  

Foreword 

Our aims 

Set the standard for best autism practice: 

Working with autistic people, families and professionals and we use the latest research to inform the standards set. 

Sustainable: 

We provide a programme of development and resources that can be maintained and built upon year after year. 

International kite mark: 

Our kite mark is recognised as a sign of best autism practice by autistic people, families and professionals.  Offering assurance that the services 

provided by the organisation are of the highest quality. 

Reach: 

To ensure that all sectors are targeted to provide best practice across the board our awards and frameworks are tailored to organisation 

types. 



Page 5 

SECTION One 

Your Autism Accreditation journey: An overview 

• Our framework of best practice

• Awards Criteria

SECTION Two 

Your self-audit 

• Completing your self-audit and action plan

• Self-Audit- to be completed by the provision

SECTION Three 

Submitting your case studies 

• Case studies templates - to be completed by the

provision

 

SECTION Five 

Committee decision and next steps 

• Committee decisions – to be completed by the

Quality Manager

• Next steps

SECTION Four 

The Autism Accreditation assessment 

• Preparing for your assessment

• Your assessment

• Assessment report (completed by the consultant)

Click this symbol on any page to take you to 

return back to this page 

Contents 

6 

9 

10 

12 

14 

20 

38 

40 

46 

47 

51 

54 

69 

71 

72 



Page 6 

SECTION One 

Your Autism Accreditation journey: An overview 

• Our framework of best practice
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SECTION one 

Your Autism Accreditation journey 

Your Autism Accreditation journey 

Pre- assessment 

Carry out a comprehensive and detailed review of current practice 

using our self-audit tool. 

Implement an accreditation action plan based on the self-

assessment. 

Optional sessions can be booked with your consultant to help you 

complete the self-audit and action plan, review documentation or 

observe and reflect on practice. 

Assessment 

Assessment days include observation of practice, oversight of key 

person-centred documentation, and discussions with key people 

within the provision (including where possible autistic people.) 

Observations may also be undertaken by an independent 

moderator. 

Online accreditation survey is sent to autistic people and/or 

families/advocates. 

A report summary of assessment findings, areas of strength and 

development is produced by the consultant and sent to the 

Committee awarding body. 

Committee decision 

The Accreditation Awarding Committee consider assessment report 

and decide if an Award can be given and at what level: Aspiring: 

Accredited or Advanced. 

Once a provision has achieved an Advanced Award it has the 

option of applying for Beacon Status in recognition of the work they 

do in sharing their expertise and knowledge of good practice in 

supporting autistic people. 

 You can read the full criteria here. 

Maintaining and progression 

Provisions are offered a new assessment plan if they wish to stay in 

the programme. 

They can continue to access consultant support and work on areas 

of development identified from their assessment. They also have the 

opportunity to request a further assessment to show they are 

maintaining the standards or have progressed to the next level. 

We recommend this occurs within three years to ensure that our 

Award can be considered a meaningful reflection of current 

practice 
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How long does each step take? 

This depends on: 

• How well good autism practice is already in place and consistent across the provision at the point of registration.

• How much time and resources can be committed to carrying out the self-audit, implementing the action plan and preparing for the assessment.

• However, we do recommend that right from the start you set your own dates as targets to work towards. This will help maintain a focus and direction.

You can always review these dates if the progress you make is greater or less than you expected. For example:

*Remember assessments should be booked at least 6 months in advance.

Jan 2024 Register with the Programme 

By July 2024 Complete self-audit 

July 2024- Jan 2025 Implement action plan 

Jan 2025 Book assessment * 

Jan- June 2025 Work on completing action plan and preparing for assessment 

Your assessment plan 

On registering with Accreditation, you should receive a copy of your finalised assessment plan. The assessment plan outlines the work that Accreditation 

considers necessary to assess a provision together with associated costs. You can find out more by reading our terms and conditions . 

The assessment plan will tell you how many consultant visits are included in the plan.  If you are not intending for your whole service to be assessed, your plan 

should list what will be included. For example there may be specific care homes that you want to be included in the assessment or maybe in a school a 

specific department or classes. This should be listed accurately in the plan. 

During the pre-assessment phase you may wish to add to expand or reduce your registration. You will need to seek the agreement of the Head of 

Accreditation to do so, by completing an amendment proposal form. This can be requested from your consultant or from March 1st 2023 it can be 

downloaded from the Accreditation members section of the National Autistic Society website. 

SECTION one 

Your Autism Accreditation journey 
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Support should be: What does this mean 

Person-centred • Each autistic person receives support that is uniquely tailored to them as an individual.

• Autistic people and where appropriate their family/advocates are actively involved in shaping the support they receive

in ways which are meaningful to them.

Evidence-informed • Approaches employed to support autistic people are informed by credible research that shows positive outcomes for

autistic people, together with practitioner expertise and the lived experience of autistic people.

• Approaches should be regularly evaluated to show they are achieving intended outcomes and changes made if they

are not.

• Whilst approaches can be those which are widely established within the field of autism, they should be adapted

according to what will work best for the individual.

• Where approaches may be less well-established, they are delivered by, or supported by, appropriately qualified and

experienced professionals, are based on a good understanding of autism and closely monitored to ensure that they are

not ineffective or harmful.

Strengths-based • A strengths-based approach begins with a holistic assessment not just of an individual’s needs and challenges, but their

skills, interests, preferences and strengths.

• Support first and foremost seeks to celebrate and build upon these assets.

Directly promotes 

wellbeing 

• Support is based around activities which each autistic person finds enjoyable, relaxing or engaging, and provides them

with a sense of achievement and purpose.

• Approaches are identified which help maintain the wellbeing of each autistic person, including where

appropriate proactive and preventative strategies to avoid anxiety or distress and to help them understand and regulate

emotions and sensory reactions.

• Consideration is given to what changes need to be made to the environment or the way staff engage with the autistic

person to support their wellbeing and engagement.

Active • Autistic people are supported to actively take part in purposeful and meaningful activity that impacts on their quality of

life.

• Autistic people are taught relevant skills in communication, independent living, problem solving and decision making to

empower them to have greater control, autonomy and purpose in their lives.

• Autistic people are actively involved in and contribute to their community.

SECTION One 

Our framework of best practice 
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Aspiring • The service meets some of the criteria to be Accredited but there are one or more gaps or inconsistencies related to fundamental

principles of good practice in supporting autistic people. These areas of improvement directly impact on outcomes for some of the

autistic people supported by the service and require a significant amount of work to address.

Accredited • Staff have a working knowledge of evidence-informed approaches associated with good autism practice.

• They can adapt these specialist approaches so that support is person-centred and tailored to individual qualities, abilities, interests,

preferences and challenges.

• Adaptions are made to the environment to support individual wellbeing and self-reliance.

• Each autistic person develops skills and confidence in communicating with others and engaging in a range of rewarding social

activities.

• Each autistic person develops skills and confidence in carrying out tasks independently and in being empowered to make their

own decisions, leading to them having greater control and autonomy in their lives.

• Each autistic person enjoys an increasing range of sensory experiences whilst developing regulation strategies to help them avoid

sensory overload.

• Support enables autistic people to take part in activities which are purposeful and engaging and which promotes their emotional

wellbeing and social inclusion.

• Proactive and preventative strategies are employed to help each autistic person avoid anxiety or distress and to help them

understand and regulate their emotions.

• Feedback from autistic people and/or, where appropriate, those that represent their interests is overall good, confirming that the

majority are happy with the support given and how they are involved and consulted.

• Whilst there may be some gaps or inconsistencies related to fundamental principles of good practice in supporting autistic people

these can be addressed quickly and in a relatively short period of time, within the provision’s existing resources and capabi lities.

Advanced • The service meets all the criteria to be Accredited at a high level of quality and consistency.

• Feedback from autistic people and/or , where appropriate, those that represent their interests is excellent, confirming that an

overwhelming majority are happy with the support given and how they are involved and consulted.

• There are no or very limited gaps or inconsistences related to fundamental principles of good practice in supporting autistic people.

Beacon   

Status 

• The provision has received an Advanced Award within the last 18 months.

• The provision can demonstrate exceptional work done to impact on knowledge and understanding of autism amongst families,

external professionals and the local community.

• A provision will only be considered for a Beacon Award on submission of an application form to our independent panel of

professionals with considerable expertise in the field of autism.

SECTION One 

Awards criteria 
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Surveys of autistic people and/or families 

Autism Accreditation values feedback from autistic people and where appropriate those representing their best interests. Provisions, especially those 

hoping to achieve Advanced status, are expected to take reasonable effort to support as many autistic people as possible to participate in our 

confidential survey, taking steps to make it more accessible where necessary.  

• For an Accredited Award, we would normally expect to receive at least 10 % returns from surveys with over 50 % of these returns rating  support as

always or mostly good.

• For an Advanced Award, we would normally expect to receive at least 33 % return from surveys with over 75 % of these returns rating     support as

always or mostly good, with more in the always good category. The rest should be in the ok category with maybe the exception of one or two

responses in the poor category.

These guidelines will be applied with discretion according to context. 

Statutory inspections 

Award decisions will be primarily based on observations, interviews and scrutiny of support plans, alongside feedback from autistic people and their 

families. However. Committee decisions will consider evidence from statutory bodies that a provision does not fully meet regulatory standards   

• Accredited award will be withheld if the provision fails to meet statutory requirements related to wellbeing of autistic people,

• Advanced award/Beacon Status will be withheld if the provision enquires improvement or does not meet statutory requirements related to

wellbeing of autistic people

Some discretion can be given in applying these rules dependent on when any statutory report was completed and specific content.  They also do not 

apply for services not subject to statutory inspection. 

Autism Accreditation reserve the right to declare an award as void if evidence is provided by a regulatory body or other accountable and   reputable 

sources of failings within the service related to wellbeing and safeguarding within 18 months of receiving the award.   

SECTION One 

Awards criteria: further consideration 
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SECTION Two 

Your self-audit 

• Completing your self-audit and action plan

• Self-Audit- to be completed by the provision
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SECTION Two 

Completing your self-audit and action plan 

To complete this first topic, you will need to think about: 

• What are the main specialist approaches used to support autistic people?

• What training/ongoing professional development do staff receive in these approaches?

• How are autistic people (and where appropriate families, carers or advocates) consulted about the support received?

Commitment and Consultation 

Quartet of difference 

Our next four standards are based on what we refer to as the quartet of difference. These relate to the core areas or domains where autistic people most 

frequently experience differences when compared to the majority of people. 

These differences can present as a combination of skills and strengths as well as challenges, particularly where such differences are not accommodated. 

Each of these standards are broken down into a series of indicators. For each of these indicators you are required to say what you do to address it        
and to give a rating score. 

Social Communication,     

interactions and relationships 

Functional skills and self-

Reliance 

Sensory experiences Emotional wellbeing 

Commitment and 

Consultation 

The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics. 

Our standards were created using an evidence-informed approach. This can be defined as the blending together of research evidence alongside practitioner 
expertise and the lived experience of autistic people. To achieve this,  we considered current research into the field of autism, with particular bias toward research 
that employed participatory methods. We consulted with professionals registered with the accreditation programme to gain their insight. We made a specific point 
of ensuring that the professionals we consulted with included autistic people.  
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SECTION Two 

Completing your self-audit and action plan 

Rating Criteria 

Key points 

• The self-audit is based on the same framework that we employ to assess provisions. It is therefore a good indicator of what areas will be considered

when you are assessed.

• Feedback tells us that provisions find the self-audit provides am effective framework for development and the process of completing it encourages

reflection and discussion.

• We believe that the self-audit process will only be useful to you if you complete it with honesty and self-reflection. Getting accredited will not

depend on how well you complete the self-audit and there is no pass mark you need to achieve or any ‘correct’ responses.

• Some questions may be very challenging. This is intentional as we want the self-audit to be aspirational and thought provoking even for very good

provisions.

Fully met 
The service/school can provide clear evidence that this question is fully addressed consistently and to a high standard. There is no 

identified scope for improvement 

Partially Met 
The service/school can provide clear evidence that this question is addressed for each autistic person but there are clearly identified 

areas for improvement. 

Not Met 
The service/school cannot provide sufficient evidence to demonstrate that this question is addressed for each autistic person and there 

is considerable scope for improvement. 

N/A 
The service/school do not feel that this question is of relevance to them. NB: you will need to be able to explain why this is the case. 
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SECTION Two 

Completing your self-audit and action plan 

Setting up a Quality Action group 

We recommend that you ask other staff members to join a Quality Action Group (QAG) to meet regularly in order to work on the self-audit and action 

plan. 

The QAG should ideally include representation from different departments and level of management and maybe autistic people or other stakeholders. 

You may have a core of regular members as well as those you ask to join you to discuss specific topics or issues. 

In some provisions it may not be possible to set up a QAG and you may find yourself doing most of the work alone. 

However it is important that you find ways of consulting with and including others so the self-audit is truly representative of your provision and not just one 

person’s perspective. 

Involving others 

Try to think of ways in which you can engage the whole staff in the process. For example, you may run a staff workshop where people are put in small 

groups to address specific areas using an appreciative feedback approach. This will provide insight into whether there is a shared understanding and 

where they may be gaps and inconsistencies. 

Staff may also come up with examples of things that are happening in the provision that you may have overlooked or be unaware of. 

When engaging autistic people and where appropriate their families it may be best to think of key questions that relate to the self-audit and how you 

think these could be presented in a clear and accessible way eg 

What activities do you like doing at the day centre? Are there other activities you would like us to offer? (For some autistic people this could be asked 

using augmentative or alternative communication). 

Do you think staff do enough to support your child’s emotional wellbeing? Are there other things you would like them to do? 
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Appreciative Enquiry approach 

SECTION Two 

Completing your self-audit and action plan 

We recommend that you use an Appreciative Enquiry Approach to complete the self-audit. This is a strengths-based approach that focusses on what is 

already working and building upon this rather than identifying problems and trying to fix them. As such it has been found to be a more positive, constructive 

and empowering way of achieving change. 

Discovery stage: The best of what is. 

Your QAG can take one of the indicators such as ‘Each autistic person is supported to participate in 

rewarding social interactions (both spontaneous and structured) with staff, with each other and with 

members of their local community’. The QAG can then share all the good work you already do in 

supporting autistic people to take part in social activities, identifying what activities or events have worked 

really well and sharing success stories. 

Dream stage: What might be. 

QAG members can then imagine what it would be like if the positive features that were identified in the 

discovery stage were embedded as everyday practice, for example if social events that worked really 

well could occur more often or involve more people. 

Design stage: How can it be. The participants work together and try to identify steps that can make the dream stage a reality. 

Delivery stage: What will be. 
The participants create and implement an action plan. 

If you want to find out more there are a number of online resources. For example you can view the Appreciative Inquiry Resource pack from the Scottish Social 

Services Council and NHS Education for Scotland. 
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SECTION Two 

Completing your self-audit and action plan 

Creating and action plan 

As you work your way through the self-audit you are likely to identify lots of action points.  We suggest you group these as: 

• Priorities- what must be done before the assessment.

• Back burner- Not essential but would be good if actioned.

• Quick wins- tasks that are relatively easy to carry out and can give a sense of progress.

In the self-audit tool, we include a simple pro-forma for an action plan but you may wish to create your own or incorporate it into an existing development 

plan. 

Once your action plan is set up you should be able to predict how much time you will need to address all priority areas. You can go back to the original 

timescale you set yourself and decide if it needs to be revised. 

It is unlikely that you reach a point where you have completed all identified actions. However when you feel reasonably confident that you can meet the 

criteria you can think about booking an assessment. Remember you need to give us at least 6 months notice so do allow for this in your plans. 

You can continue to work on your action plan up to three weeks before your assessment at which point you are required to send a final version of the self-

audit and the action plan to your consultant. 
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SECTION Two 

Completing your self-audit and action plan 

Getting support 

Our members only section: 

From March 1st 2023 you will be able to access an Accreditation members only section of the National Autistic Society website. These pages will provide 

you with resources that may help you in completing the self-audit and action plan. 

General consultant support: 

This is support that you can access at any point in the process without additional costs. You can access this support by emailing your consultant with a 

question. Maybe you don’t know what to write for a particular indicator. Or maybe you are looking for some ideas around how you could address an 

issue highlighted in your self-audit. 

Your consultant can advise you on the accreditation process and provide general advice about good autism practice. However they are not able to 

give you specific advice on how best to support an autistic individual. 

It is important that you take the initiative if you need such help. Your consultant knows you are busy and won’t keep contact ing you without a reason. If 

the consultant doesn’t hear from you they will assume you are making steady progress in working towards booking an assessment and that you don’t 

need their help 

Your consultant may reply in an email or suggest a short phone or video call. 

There is no additional cost for accessing general consultant support providing the demands you are placing on the consultant in terms of time or 

resources does not become excessive. If the consultant believes this is the case, they will advise that you book in a consultant session. 
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Consultation session (on site): 

You have the option of asking the consultant to carry out a consultant visit. To get the most out of the visit you are strongly advised to plan what will 

happen on the day to get the most out of the visit. The visit could involve one or more of the following activities: 

•Meeting to provide bespoke advice, review and feedback on the self-audit and action plan.

•Review and feedback on personal support plan documentation and assessment tools.

•Environmental audit or learning walk of your provision.

•Focused observations of current practice.

Please be aware of our safeguarding guidance which apply to any Autism Accreditation visit which can be found here. 

Consultation session (virtual) 

If you are just wanting bespoke advice and guidance on the self-audit then you might prefer to ask your consultant to provide support via a virtual 

meeting. A benefit of this is that your consultant should be able to arrange this at an earlier date than a site visit. 

Your consultant will be able to advice you on whether the virtual session will be covered by your assessment plan or whether you will be charged an 

additional cost. This will depend on the length of the session. As a rough guide two virtual sessions both lasting more than two hours would be charged at 

an equivalent cost to an onsite consultation visit. 

SECTION Two 

Completing your self-audit and action plan 

Getting support 
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Social Communication,         

interactions and relationships 

Functional skills and  

self-Reliance 

Sensory     

experiences 

Emotional  

wellbeing 

Commitment and  

Consultation 

SECTION Two 

Your self-audit - completed by the provision 

The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics. 
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 Outcome of last statutory inspection if applicable. (eg body, date, outcome). 

Type of provision eg special day school; residential care home etc. 

How many people are supported by the provision? 

How many of this number are autistic? 

What is the range of autistic people supported by the provision (eg age; learning disability; verbal or non-verbal etc)? 

Commitment 

Your self-audit 
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What are the main specialist approaches used by staff to support autistic people?  

This should include reference to social communication, sensory regulation, promotion of independence, and wellbeing. 

What training/ongoing professional development is provided for staff in delivering autism-related approaches or methods? 

What processes are in place to ensure that each autistic person has a regularly reviewed personal support plan that identifies strategies and 

sets targets in relation to social communication, sensory regulation, promotion of independence, and wellbeing? 

Commitment 

Your self-audit 
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How are autistic people consulted in the support they receive? This should include reference to any adaptation to enable them to express their 

opinion. 

How are families, carers and/or advocates of who represent the best interests of each autistic individual consulted about the support being pro-

vided where appropriate to do so?  

Consultation 

Your self-audit 
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 Indicator How we do this Rating 

Staff are confident in using a range of communication   

approaches and systems relevant to the people they    

support. 

C1 

Each autistic person’s preferences, skills and strengths in 

understanding and responding to others are recorded. 
C2 

Each autistic person’s challenges in understanding and         

responding to others are recorded.   
C3 

The environment is organised to encourage autistic people 

to socially engage with increasing self-reliance. 
C4 

All staff consistently use the best way of communicating 

with each autistic person within different contexts,

including when out in the community. 

C5 

Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Social communication, interactions and relationships (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person has access to tools, training and     

programmes which help them communicate and express 

themselves within different contexts, including when out in 

the community. 

C6 

Each autistic person is supported to participate in

rewarding social interactions (both spontaneous and     

structured) with staff, with each other and with members of 

their local community. 

C7 

Each autistic person is supported to develop skills in forming 

healthy relationships including friendships and intimate and 

sexual relationships.  

C8 

Each autistic person is supported to deal with challenging 

or unwanted social interactions including abusive or 

unhealthy relationships. 

C9 

The strategies and approaches used to support each     

autistic person in their communication and social

interaction are regularly reviewed to ensure that they       

remain effective and achieve optimum impact.   

C10 

C11 

Positive outcomes that each autistic person makes in their 

communication, social interaction and relationships are 

identified, recorded, and celebrated with autistic people 

and their circle of support.  

Social communication, interactions and relationships (2) 

Your self-audit 
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Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325)

Social communication, interactions and relationships 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Indicator How we do this Rating 

Staff are confident in using a range of approaches and 

tools to encourage independence and reduce reliance on 

direct support. including supporting autistic people to 

make decisions and express opinion. 

F1 

Each autistic person’s strengths and challenges in 

functional life skills are recorded.  
F2 

Staff organise the environment to support and encourage 

autistic people to function with increasing autonomy. 
F3 

Staff understand and consistently follow the best way of 

breaking down, structuring and presenting tasks so that 

each autistic person is able to complete them with 

increasing confidence and self-reliance. 

F4 

Staff understand and consistently follow the best way of 

supporting each autistic person to understand and cope 

with transitions and changes in routine in different contexts 

and settings. 

F5 

Functional skills and self-reliance (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person is supported in developing      

skills in making choices and taking decisions. 
F6 

Each autistic person is supported in developing daily       

functional  life skills, 
F7 

Each autistic person is supported to develop skills in staying 

safe and healthy in a range of contexts. 
F8 

The strategies and approaches used to support each     

autistic person in becoming more independent (including 

making choices and expressing opinion) are regularly 

reviewed to ensure that they remain relevant and achieve 

optimum impact.   

F9 

Positive outcomes that each autistic person makes in their 

self-reliance and functional life skills are identified, 

recorded and celebrated with autistic people and their 

circle of support.  

F10 

Functional skills and self-reliance (2) 

Your self-audit 
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Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325)

Functional skills and self-reliance 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

The provision ensures that staff are confident in using a 

range of approaches and tools to support autistic people 

in their regulation of sensory input. 

S1 

Sensory experiences and activities which have a positive 

impact on each autistic person are identified and

recorded, for example, those which. help an individual feel 

calm and focussed, or provide enjoyment and pleasure. 

S2 

The challenges each autistic person may experience in        

regulating sensory experiences are identified and

recorded. 

S3 

Staff organise the environment to support and encourage 

autistic people to self-regulate sensory input and avoid 

sensory overload. 

S4 

Staff use proactive and preventative strategies (as best for 

the individual) to avoid sensory overload and discomfort 

which impacts on individual wellbeing.  

S5 

Sensory experiences (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person is supported in using sensory  

self-regulation strategies and tools with increasing 

autonomy.   

S6 

Each autistic person is supported to tolerate an increasing 

range of sensory experiences including when out in the 

community.  

S7 

Each autistic person is enabled to regularly access sensory 

input which they find rewarding, for example, which helps 

them relax or which they find enjoyable.  

S8 

The strategies and approaches used to support each     

autistic person to regulate sensory input and avoid sensory 

overload are regularly reviewed to ensure that they remain 

effective and achieve optimum impact.   

S9 

Positive outcomes that each autistic person makes in their 

sensory self-regulation are identified, recorded and         

celebrated with autistic people and their circle of support. 

S10 

Sensory experiences (2) 

Your self-audit 
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Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325) 

Things we could do better or consider introducing (highlight when complete): (word limit 325) 

Sensory experiences 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (1) 

Your self-audit 

 Indicators How we do this Rating 

E1 

The provision ensures that staff are confident in using a 

range of approaches and tools to support autistic people 

in maintaining emotional wellbeing. 

E2 

Activities which each autistic person personally finds 

enjoyable, relaxing or which provides them with a sense of       

achievement and purpose are identified and recorded. 

E3 

Factors which may impact on each autistic person’s     

emotional wellbeing (for example, which may cause them 

anxiety, stress or trauma) are identified and recorded.  

E4 

The provision ensures that staff are knowledgeable and 

look out for mental health problems (especially those that 

are a particular risk for autistic people) as well as 

commonly co-occurring conditions.  Staff are also aware of 

autism masking (especially but not exclusively in women 

and girls) and the impact this may have on emotional well-

being.   
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (2) 

Your self-audit 

 Indicators How we do this Rating 

E5 

Staff organise the environment to support autistic people in 

their emotional wellbeing, to avoid anxiety and stress and 

to maximise participation and engagement. 

E6 

Each autistic person is supported to understand and        

regulate their own emotions and recognise how they are 

expressed by others. 

E7 

All staff understand and consistently follow proactive and 

preventative strategies to help each person to stay calm 

and in control, and to avoid stress, anxiety and upset. 

When necessary, they are confident in employing  

bespoke non-restrictive de-escalation techniques.  
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (3) 

Your self-audit 

 Indicator How we do this Rating 

E8 

Policy and practice is informed by an understanding that 

autistic people are at high risk of developing long term 

psychological harm from being exposed to restrictive 

practices. The provision is committed to ensuring that 

restrictive practices are not regularly or routinely employed 

and that they are only ever used in an emergency as a 

means to avert immediate harm. Their use is followed by a 

robust investigation to identify lessons learnt.  

E9 

Each autistic person is enabled to access a range of       

activities which they personally find enjoyable and 

rewarding,  including recreational and leisure activities. 

E10 
Each autistic person is supported to learn new skills, try out 

new experiences and challenge themselves.  

E11 

Each autistic person is supported to be socially included 

within (and contribute to) their community and to make 

meaningful connections. 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

E12 

The provision offers an inclusive environment in which each 

autistic person is empowered to recognise their autism as 

an integral part of who they are but also to explore and 

express diverse identifies around gender, sexuality, race, 

religion and other aspects of their personality.  

E13 

Support plans focus on the wellbeing and quality of life of 

each autistic person and actively reflect the likes and        

dislikes of autistic people and what matters to them.    

E14 

The strategies and approaches used to support each     

autistic person in their emotional wellbeing are regularly 

reviewed to ensure that they remain relevant and achieve 

optimum impact. 

E15 

Positive outcomes that each autistic person achieves in 

improving and maintaining  their emotional wellbeing are 

identified, recorded and celebrated with autistic people 

and their circle of support.  

Emotional wellbeing (4) 

Your self-audit 
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Action Plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325) 

Emotional wellbeing 

Your self-audit 
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SECTION Three 

• Submitting case studies

• Case studies templates - to be completed by the

provision 
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SECTION Three 

Submitting case studies 

Your assessment is an opportunity for you to demonstrate how well your school or service supports autistic people. 

Case studies are increasingly recognised as a tool that can help achieve this and can be an excellent way to showcase what you have 

helped autistic people achieve. 

You can complete up to three case studies showing the impact of an initiative or specific programme for autistic individuals. 

You can complete up to three more case studies about an autistic individual that shows what difference the support they have received has made 

in the quality of their lives. 

Try to really focus on identifying what positive outcomes have been achieved. 

Ensure that actual names and identifying personal details of people you support are not included to preserve anonymity. 

You do have the option of not filling in the case studies but this will mean that you will only be considered for an accredited or aspiring award as 

case studies are required evidence for the Advanced Award. 

Submitting case studies 
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SECTION Three 

Case study to show impact of an initiative (1) 

 Date initiative started: 

 Description (What was the initiative?) 

 Context (What was reason for developing initiative?) 

 Purpose of initiative (What were the aims and objectives of the initiative?) 

 Method (What did you do, and how were you going to measure, observe and record outcomes?) 

 What happened? (Describe how the initiative developed) 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 Next steps and lessons learnt 
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SECTION Three 

Case study to show impact of an initiative (2) 

 Date initiative started:   

 Description (What was the initiative?)  

 

 

 

 Context (What was reason for developing initiative?)  

 

 Purpose of initiative (What were the aims and objectives of the initiative?)  

 

 Method (What did you do, and how were you going to measure, observe and record outcomes?)  

 

 What happened? (Describe how the initiative developed)  

 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 

 Next steps and lessons learnt  
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SECTION Three 

Case study to show impact of an initiative (3) 

 Date initiative started: 

 Description (What was the initiative?) 

 Context (What was reason for developing initiative?) 

 Purpose of initiative (What were the aims and objectives of the initiative?) 

 Method (What did you do, and how were you going to measure, observe and record outcomes?) 

 What happened? (Describe how the initiative developed) 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 Next steps and lessons learnt 
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SECTION Three 

Case Study about an Autistic Individual (1) 

Name of individual  Use first name, initials or number  

Period of time covered    

What support was introduced? What approaches, strategies, methods were used?  

 
 
 
 

Pen picture of individual before support was introduced including challenges, difficulties etc.  

 
 
 
 

OUTCOMES  

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

 

Achievements, successes and quality of life outcomes  

 

Next Steps; transition  
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SECTION Three 

Case Study about an Autistic Individual (2) 

Name of individual Use first name, initials or number 

Period of time covered 

What support was introduced? What approaches, strategies, methods were used? 

Pen picture of individual before support was introduced including challenges, difficulties etc. 

OUTCOMES 

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

Achievements, successes and quality of life outcomes 

Next Steps; transition 
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SECTION Three 

Case Study about an Autistic Individual (3) 

Name of individual  Use first name, initials or number  

Period of time covered    

What support was introduced? What approaches, strategies, methods were used?  

 
 
 
 

Pen picture of individual before support was introduced including challenges, difficulties etc.  

 
 
 
 

OUTCOMES  

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

 

Achievements, successes and quality of life outcomes  

 

Next Steps; transition  
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SECTION Four 

The Autism Accreditation assessment 

• Preparing for your assessment

• Your assessment

• Assessment report (to be completed by the consultant)
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SECTION Four 

Preparing for your assessment 

When will my assessment be? 

If this is your first assessment, you can discuss with your consultant when you think you are ready. Once you have been assessed we recommend that you 

have an assessment every three years. 

You will need to give your consultant at least six months notice of your preferred dates. Once you have agreed dates, you should receive a confirmation 

email from the Accreditation admin team and will be invoiced any outstanding fees, which need to be settled at least four months before the assessment. 

If you need to postpone or cancel your assessment let your consultant know as soon as possible. You can read our cancellation and postponement policy 

here. 

What is the purpose of the assessment? 

The assessment helps you to identify what you are doing well and what could be improved in how you support autistic people. 

It also provides evidence for our committee to give you an award at Aspiring, Accredited or Advanced level. 

What key questions will be considered? 

• What key approaches are used to develop autistic people’s social communication and self-reliance, to address sensory issues and promote emotional

regulation and wellbeing?

• How well do staff implement and personalise these approaches when working with autistic people?

• How are personal centred support plans created and reviewed?

• What outcomes do autistic people achieve with the support offered to them?

• What do those who are supported think about how well staff work with them and understand their autism?
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SECTION Four 

Preparing for your assessment 

What evidence will be considered? 

• Individual support plans and case-studies.

• Interviews with staff and where appropriate people supported by the provision.

• On-line survey of people supported by the provision and/or the family member representing their best interests.

• Observation of practice where appropriate and possible.

What paperwork do I need to send in before the assessment? 

Three weeks before your assessment you should return: 

• The Specialist Award Manual with the self-audit, action plan and (optional) the case studies completed.

• Key Policy documents related to the provision for autistic people (max. of 5) for example Policies on autism; communication: sensory Issues; 

independence; wellbeing; behaviour support; assessment etc.

• Visitor guidance for example dress code: documentation required; lunchtime arrangements etc.

• Service Prospectus or Brochure.

Please do not expect the consultant to consider lots of paperwork. You need to be selective or provide a summary of key points from documents or 

otherwise documents will be left unread and important evidence may be missed. 
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SECTION Four 

Preparing for your assessment 

How are the views of autistic people who are supported by the provision considered? 

Accreditation expects to see evidence that autistic people are actively involved in their support plans and their views are sought and acted upon. This is 

commented on in all reports. 

In addition, as part of the Autism Accreditation assessment, we send you a link to confidential surveys. These links should be sent out to autistic people and 

where relevant to relatives, carers or advocates who represent their best Interests. 

Adults over the age of 16: Requirement unless the provision has determined that they lack the capacity to understand and 

respond to the survey even with reasonable adjustments in place.

Young people of secondary age (11-16): Recommended and considered good practice unless they lack the capacity to engage in the survey 

even with reasonable adjustments in place.

Children of primary age (below 11): Discretionary.

Relatives/carers/advocates who represent the best 

interests of individual:

Requirement unless the autistic person is over 16, has capacity and do not wish their views to be 

represented by others.

It is your responsibility to make sure that the inks are made available to anyone who is entitled to take part without good reason. You should also take 

reasonable actions to raise awareness that the survey is taking place for example via your website or through social media. You can also ask autistic people or 

their families/advocate to complete the survey onsite using any available device. The survey will still be confidential and cannot be recalled once submitted. 

Whilst it is in your interest to actively encourage people to complete the survey, we trust you to act with professional integrity to ensure that the responses 

accurately reflect individual’s views without undue duress or interference. 
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What reasonable adjustments can I make to enable an autistic person to complete the survey? 

SECTION Four 

Preparing for your assessment 

There are two versions of the autistic person survey. Where an individual has learning disabilities the easy read version is likely to be most appropriate but you 

can discuss this with your consultant. 

Reasonable adjustments should be made to support an individual in completing the survey so they are not disadvantaged because of their autism or 

another disability.  

For example: 

• The survey questions could be read out to the individual and their spoken responses recorded on the survey for them

• The survey can be copied and presented in a format that the individual finds more accessible, for example large print, symbols etc.

• Augmentative or alternative communication systems could be used to present questions and obtain responses.

Will I have an opportunity to talk to my consultant before the assessment? 

Yes your consultant will offer you a pre-assessment session at least a month before your assessment, either as a visit or a virtual meeting. 

At the pre-assessment meeting, they will discuss with you what should be included in the observation timetable and who should be included in interviews. 

You should plan a timetable of observations which should be sent to the consultant in a draft format at least a week before the assessment. The 

consultant may ask you to make some changes. 

As much as possible the observations should provide insight into the range of activities typically offered by the provision. In a small provision we would 

expect each autistic individual and most of the staff team to be observed at least once, unless there is good reason why this would not be possible. In 

a larger provision such as a school we would expect observations to reflect a cross-section, for example each year group, different staff, and a range 

of activities. 
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SECTION Four 

Your assessment 

How does your assessment start? 

The assessment starts with you giving a presentation to the consultant. The presentation should describe key approaches you use to support autistic people 

in: 

•Social communication, interactions and relationships. 

•Functional skills and self-reliance. 

•Sensory experiences. 

•Emotional wellbeing. 

 

You should also include in the presentation how you consult with autistic people (and where appropriate those that represent them) about the support they 

receive. 

You should identify what you consider to be your overall strengths and next steps. 

You may wish to give a pre-prepared presentation or if you prefer answer questions from the consultant on the topics listed above. You can discuss with your 

consultant whether the presentation can be given to them when they are on site or whether it would be more practical to present virtually. 
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SECTION Four 

Your assessment 

What interviews should I arrange? 

Interviews can be conducted face to face, virtually or over the phone. You will need to timetable interviews with: 

• Staff who work directly with autistic people to find out about what training and support they have received. This might include recently inducted staff

as well as those who are responsible for mentoring or training their colleagues.

• Staff with responsibilities for delivering particular methods or approaches. For example, therapists or Behaviour Support Co-ordinators.

• Staff with particular responsibilities for assessing, setting targets and monitoring progress for individual autistic people.

There is only a limited time available to carry out interviews so please be selective and think about who would be best informed to answer key questions. 

Staff can be interviewed in small groups as this can be highly productive and an effective use of time. These could be grouped around a specific topic for 
example Professional Development; Therapeutic approaches; Behaviour Support etc. 

Provide a brief description of the role of the person being interviewed in relationship to provision for autistic people. 

Discuss with the consultant the feasibility of interviewing autistic people. You can also ask your consultant whether any interviews with relatives/carers or 

advocates should be arranged. The consultant may not consider these necessary if survey feedback has been obtained. 

People being interviewed over video should not record the interview. However, the consultant may wish to record the session to help them write the report. 

Recordings will only be used to write the report, stored securely, and deleted after the report has been written. 
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SECTION Four 

Your assessment 

What personal support documents will the consultant need to access? 

The consultant will need to review a sample of person centred support plans. They can do this during a visit but in order to reduce time spent on site we ask 

for you to email them. All reasonable steps will be taken to keep emailed documents confidentially stored and they will be deleted once the report has 

been completed. However, if you prefer you can send copies with personal details removed. 

Depending on the size of your provision, a sample will normally be around 10 to 15 plans representing a cross-section for example from different school year 

groups; from different residential properties. The consultant may ask for you to send more plans following the initial sample. 

You may also provide the consultant with summative qualitative and quantitative data that shows outcomes achieved by the school or service in 

relationship to autistic people for example reduction in the use of physical interventions; summary of survey results conducted with autistic people etc. 

Consultants and moderators have professional expertise in the field of autism and are DBS checked. However, they should not be asked to carry out 

regulated activities as defined by the Disclosure and Barring Service, should not be left alone with a child or vulnerable adult or asked to give specific, 

detailed advice on how to support an individual. 

Accreditation is not a safeguarding authority and will not investigate a safeguarding concern or an allegation against a member of staff as this could 

jeopardise a subsequent investigation by the local authority or the police. 

If abusive practice is directly observed by a representative of Accreditation during an assessment then it will be referenced in the assessment report and will 

impact on what level of award is given. It will also be reported to the designated safeguarding lead and when considered necessary directly referred to the 

appropriate authorities. 

In keeping with our framework of best practice, we expect provisions to employ behaviour support methods which are proactive, preventative and non-

restrictive.. We would only expect to see restrictive physical intervention used in emergency circumstances and under strict controls. Where this is not the 

case restrictive interventions may be considered a safeguarding concern 

Whilst the focus of our assessments is on autistic specific approaches we expect that such approaches are delivered within the 

context of a service meeting statutory expectations regarding the safeguarding and wellbeing of children and vulnerable adults. 

For this reason, the assessment findings are triangulated with survey results and the outcome of the most recent statutory 

inspection. You can find out more about this here. 

Safeguarding autistic people 
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SECTION Four 

The Autism Accreditation assessment 

Social communication, interactions and

relationships 

Emotional wellbeing 

Sensory experiences 

Functional skills and self-reliance 

Feedback from autistic people 

Feedback from families, carers and/or  

advocates 

Summary of the assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Social Communication, interactions and relationships 

Assessment Findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Social communication, interactions and relationships 

Assessment Findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Functional skills and self-reliance 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Functional skills and self-reliance 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Sensory experiences 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Sensory experiences 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Emotional wellbeing 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Emotional wellbeing 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Feedback from autistic people 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Question I do not 

know. 

Poor. Ok but could 

be better. 
Good Excellent 

The support I get is: 

Question I do not 

know. 

Never Sometimes Often Very often 

Staff understand my skills, challenges 
and what my autism means to me.

Staff ask me about how best to 
support me and act on what I tell 
them. 

Staff help me do things that I enjoy 
doing and what are important to me.

Staff help me to set and achieve 
important goals in my life. 

Question No Sometimes Yes 

The help I get is good.

Staff know what I find hard 
and what I am good at.

Staff ask me how best 
they can help me.

Version 1 Version 2 

Who filled in the form? Number 

I did by myself. 

I did with support. 

A friend or family 

member. 

A member of staff. 

Number surveyed Number of responses 

Survey ratings 

Number surveyed Number of responses 

Staff help me to do things 
in my life that I want to do
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Feedback from autistic people 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Comments included in surveys: 

Additional relevant information: 
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Feedback from families, carers and/or advocates 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Number surveyed Number of responses 

Question Poor Ok but could  

be better. 

Mostly good Always good 

The support my relative is given is... 

The understanding that staff have for my relatives autistic needs is...

The way I am kept informed and asked my views about how my relative is 

supported is... 

The advice I get from the service on how to help my relative is... 

Survey ratings 
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Feedback from families, carers and/or advocates 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Comments included in surveys: 

Additional relevant information: 
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Topic What the provision does particularly well: What the provision could develop further: 

Social    

communication,   

interaction     

and relationships: 

Functional skills and 

self-Reliance: 

Sensory     

experiences: 

Emotional  

wellbeing: 

Summary of the assessment 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Topic What the provision does particularly well What the provision could develop further 

Consultation     

with Autistic 

People:

Consultation with 

the Families, Carers 

and/ or Advocates 

of Autistic People:

Other areas:

Summary of the assessment

Assessment findings - completed by the Assessor

Autis m Accreditation assessment
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SECTION Five 

• Committee decision – to be completed by the

Quality Manager 

• Next Steps
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What happens at the end of the assessment? 

At the end of the assessment, the consultant will arrange a meeting to give you verbal feedback. 
The consultant will feedback on what the service does well and what it could consider developing further. The consultant will also summarise 
findings from the surveys. 
The consultant cannot comment on whether you have met the criteria for Aspiring, Accredited or Advanced status as this is not their decision.
The consultant will complete an Assessment report which will be submitted to the Accreditation Awards committee.
Within a month of the completion of the assessment you will be informed by email of the Committee decision- whether you have been 
awarded Aspiring, Accredited or Advanced. This will be based on our award criteria.

SECTION Five 

Committee outcome 
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Comment: 

SECTION Five 

Committee decision and next steps - completed by the Quality Manager 

Committee decision: Date of committee decision: 
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SECTION Five 

Next Steps 

Once you have agreed terms and conditions you can expect to receive your certificate and logo. You can continue with your current Autism Accreditation 

plan or amend it by increasing or reducing the number of consultation visits. 

Please contact your consultant to discuss your options. 

You will also be asked to complete an online survey about your experience of the process. Your feedback is very important to us so please take the time to 

complete it. 

You can expect to receive a final version of your assessment report and the date and level achieved will be published in our directory. We do not publish the 

assessment report but you are welcome to share or publish it if you want to. You may wish to share or publish a sample of the report, rather than the full   
manuscript. We are happy for you to do so but request that this is done in a way which does not misrepresent our findings, for example by only publishing 

what we found that you do well without acknowledging that we may also identified some areas of development. If you are not sure what would be 

acceptable please feel free to ask. 

We recommend that you undergo another assessment in three years’ time to show that you have maintained standards or progressed to a level where you 

can be given a higher Award. You can request an earlier reassessment if you don’t want to wait this long. 

Maintaining and progression 
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SECTION Five 

Next Steps 

Making an appeal 

All provisions have the right to appeal against a committee decision, if they receive an Accredited or Aspiring award and believe that the assessment re-

port shows that they meet the criteria for the next level award. 

The Panel is not a complaints body and can only consider appeals on the basis that the evidence presented in the report is accurate. If the provision 

has issues with the content of the report or how the assessment was carried out then this is not a matter that panel can judicate on. Rather the provision 

should seek redress by writing directly to the Head of Accreditation. 

Panel can also not consider appeals where the committee decision is primarily based on feedback from autistic people and/or their families, outcomes of 

statutory inspections or safeguarding concerns. 

In order to appeal, the provision should email Stephen Dedridge, the Autism Accreditation Quality Manager at Stephen.dedridge@nas.org.uk with the subject 

heading appeal against committee decision. 

The email must be sent within 30 days of formal receipt of the Committee decision. The email should contain the name of the provision and the reason for the 

appeal. A document can be attached presenting the provision’s case to the panel. This document should not be more than 1500 words long. No other  
documentation should be submitted or will be considered. Autism Accreditation will not provide Panel with any information other than the Assessment report 

and the Appeal submission without informing the provision. 

Once an appeal is lodged with Panel, no member of the Autism Accreditation team can enter discussion with the provision about the appeal other than let 

them know when the outcome can be expected. 

Panel meet four times a year so it is possible that you may have to wait a while before you receive notification in writing of the outcome. The Panel decision is 

final. 
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Applying for Beacon Status 

SECTION Five 

Committee outcomes 

If you have achieved an Advanced Award you can now apply for Beacon Status. This is awarded to provisions which in addition to providing consistent high 

quality support to autistic people, share their knowledge and understanding of good practice with families , external professionals and the local community. 

Application forms can be obtained from your consultant and should be returned to the Autism Accreditation Quality Manager at 

Stephen.dedridge@nas.org.uk. 

The Panel can award Beacon status if the application form provides clear evidence that the provision carries out exceptional work that has had a significant 

impact on how: 

• Families understand and support relatives who are autistic.

• Other professionals understand and work with autistic people, including helping them to appreciate the personal experiences of autistic people.

• The local community or members of the public understand and work with autistic people; autistic people are socially included within their community.

• The provision contributes to developing knowledge and understanding of autism, for example by contributing to research.

The application form should also explain how the provision works in partnership with autistic people. Beacon status will be withheld if the provision requires  
improvement in meeting statutory requirements. 



About the National Autistic Society
The National Autistic Society is here to transform lives, change attitudes and 
create a society that works for autistic people.

We transform lives by providing support, guidance and practical advice for 
the 700,000 autistic adults and children in the UK, as well as their three million 
family members and carers. Since 1962, autistic people have turned to us at key 
moments or challenging times in their lives, be it getting a diagnosis, going to 
school or finding work.

We change attitudes by improving public understanding of  autism and the 
difficulties many autistic people face. We also work closely with businesses, 
local authorities and government to help them provide more autism-friendly 
spaces, deliver better services and improve laws.

We have come a long way but it is not good enough. There is still so much to 
do to increase opportunities, reduce social isolation and build a brighter future 
for  people on the spectrum. With your help, we can make it happen.

The National Autistic Society is a charity registered in England and Wales 
(269425) and in Scotland (SC039427) and a company limited by guarantee 
registered in England (No.1205298), registered office 393 City Road, London 
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	Text1: Ty Gwyn Special School
	Text2: 29069
	Text3: 18/03/2024
	Text4: David Slocombe
	Text5: Rob Holbech
	Dropdown6: [Accredited]
	Text8: Special day school.  Autistic students at Ty Gwyn are taught in classes usually of around 8 students they are generally supported by 4 staff (class teacher, senior or higher-level teaching assistant and 2 teaching assistants. Some classes will have a higher ratio. 
	Text9: 239
	Text10: 101 students have an official diagnosis of autism.  
	Text11: Age range: 4-19  All pupils are identified as having additional learning needs.  32% of pupils have English as an additional language which is considerably above the national average of 6%.  All of our young people have complex learning needs, including profound and multiple learning difficulties, severe learning difficulties, moderate and general learning difficulties. In addition, a few pupils have sensory needs.  The school is divided into two parts, the red side of the school the focus is upon medical and physical needs in addition to their complex learning needs.  In the blue and grey sides of the school the focus is upon the young peoples' autism in addition to their complex learning needs.  The vast majority of our students are non verbal and all of our young people have needs in relation to their communication and interaction.
	Text12: March 2020 NAS Accreditation successful.
November 2022 Eystyn Inspection (see report)- 'Ty Gwyn is a happy and caring community.  Staff from across the teaching and therapeutic teams work together exceptionally well to provide high levels of support for pupils and families,which enables most pupils to make strong progress during their time at school.'  'Pupils enjoy coming to Ty Gwyn as a result of the calm and nurturing environment at the school.  They feel safe in school and build strong relationships with staff, which helps them to develop their social and independence skills well over time.  They engage positively in lessons... make strong progress in developing their independence and express their views and opinions effectively.'
	Text13: Ty Gwyn is an incredibly established school for young people with complex learning needs.  There is a core team of staff with an enormous amount of experience both at the school and at other provisions.  Throughout the school you will see evidence of structured teaching, and many of our teaching staff have been training in the TEACCH approach.  We have recently (September 2023) introduced the Pyramid Approach in two of our classes, this is a pilot scheme and hopefully once embedded within these classroom those teachers can disseminate and support other classes.   Picture Exchange Communication approach is also utilised for some of our students, and symbols, activity markers, objects of reference Makaton and touch cues also form part of our Total Communication approach.  
We also utilise interventions such as Social Stories and visual supports to help our young people to understand, navigate and interact with the school world. Our young people are taught within class teams, the majority of classes have eight pupils with one teacher, one senior teaching assistant/ higher level teaching assistant and two support assistants.  However, some of our classes are smaller and with higher staff ratios according to the needs of our individual students.  We also have one young person who has a very individualised timetable of support.  
Positive Behaviour Support (PBS) was introduced to the Federation just before the Covid 19 Pandemic but was more widely rolled out following the Pandemic.  The PBS approach has had a significant impact upon practice within the school both in terms of interactions with pupils and in our reporting, and recording processes.  
Trauma Informed approach has been introduced to the school and we have a small number of trained staff who support staff in their understanding of the approach.   drama room (functional support for preparing for appointments etc.)
We also utilise interventions such as Social Stories and visual supports to help our young people to understand, navigate and interact with the school world. 
	Text14: The school has always been committed to professional development of the staff team.  Each Tuesday there is an hour set aside for professional development, and every half term there is a two hour Twilight where staff can explore more in depth topics.  Over the past year the school has been developing Wednesday afternoons so that a carousel of training is provided for example to support the health needs of our young people, and also Makaton workshops.  
TEACCH Autumn 2022 (10 staff)
PBS conference- April 2022, 2023.  We have a PBS team who have developed a series of training as part of our weekly Twilight sessions to further develop individual staffs' understanding of the PBS approach.  
Inhouse support- NAS awareness, Makaton, communication supports.  Twilight programme (autism awareness, interventions/ reflection tools, SRE, AOLE)SRE, AOLE).  Staff within the school have also been trained in coaching approaches to further develop practice. 
Since September the school and wider federation has linked further with the Pyramid Approach.  This has involved a two day training for PECs as well as two classes within the school being run as trail blazers for the Pyramid Approach with the hope that these teachers will become more confident and be able to support further classes to embed the approach into their daily practice.   

	Text15: As part of the changes to the Welsh Additional Learning Needs the school has introduced new IDP processes in the past couple of years.  This is very much person centred and examples of this can be found in our evidence. 
All of our students have a One page profile which identifies the strengths, and interests of each person, whilst highlighting areas of needs and interventions or supports for these.  Many of our students also have individual behaviour plans, and a great deal of work has been put in by the PBS team and core staff in developing these processes.  Some students will also have regulation plans.   
As part of the school day classes have their own versions of daily reflection where pupils can input what they have enjoyed/ what could be better.  These sessions are very individualised to the needs of the young people in that class. 
Our school council is also involved in wider well being and promotion of independence where our young people vote for whole school approaches, special events and new equipment (for example some of our young people were involved in designing the Annexe Soft Play room).  
	Text16: Within class teams this is throughout the day through choice making for example who they would like to support them for personal care.  Class also have reflection time at the end of the day where pupils can communicate what they have enjoyed and can then feed into future planning.  Our IDP process is person centred as such the views and opinions of our young people are central to all elements of the IDP process. 
School Council- meets regularly to gather the views and opinions of individual pupils.
Federation Council which meets more infrequently- this is more in relation to large scale events and organising special days. 
Inclusion in interview processes and as part of assessment.  
We are a Rights Respecting School and as part of this process the curriculum was amended to full embed these practices and beliefs across all curriculum areas- Gold Award. 
We have a well established school council which in the last year to eighteen months has been re-developed to make it more accessible to a wider amount of our young people.  The school council has also been developed to enable increasing opportunities for communication and choice making for our young people.  The school council is also a part of the wider Federation Council and links with the other two schools to organise large events such as Commonwealth Games and Coronation activities.  Our recruitment process includes our young people through the school council and lesson observations where their views on the candidates are sought and listened to.  We are a Rights Respecting School and have achieved Gold Award, we also achieved Healthy Schools Award last year and were recently praised by our assessor for our use of Welsh across the school.  We have also recently received a bronze award for our use of Welsh across the curriculum. 
	Text17: Regular interactions with class teams- we have introduced the SeeSaw app which has started to increase the engagement between school and home, particularly for families where English is an additional language.   Class teams interact with families on at least one occasion each day to communicate about the day.  We also have regular parents evenings, as well as families/ carers being consulted when any changes to One Page Profiles or Individual Behaviour Support Plans are made.  There is also more informal discussions, and staff endeavour to build positive relationships with families/ carers and there are regular phone or in person discussions. 
We have a very experienced Family Support Centre who run a number of formal and informal sessions where families/ carers views are gathered.  
There are also more formal settings for families/ carers to be consulted or work collaboratively with school or health teams.  The new IDP process is person centred and the aim of the IDP process is for collaboration particularly in relation to target setting.   The new IDP process places a greater emphasis on the voice of the individual and their families.  We also have an incredibly supportive Family Support Centre who support with families who may not be attending school on a regular basis (due to the medical needs of the young person). 
We run Early Bird sessions for families - one is due for 19th March 2024.  We are also exploring Teen Life.  Our RSE (relationships and sex education) team also run regular coffee mornings and training activities for parents regarding puberty. 
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	Text24: Within the school we have links to speech and language therapy . We also have an ATC department who have a library of resources which classes can loan out, they access to tools, training and programmes.   They also support external professionals supporting in school e.g. AAC assessments.  Since Covid our use of community has continued to increase- enterprise activities, visiting groups to deliver AOLE eg musicians.  
	Text25: As part of termly target setting staff set individual targets related to communication and depending on needs some may also have an additional social communication target.  Planned activities for social interactions within class (E.g. Circle Time, Attention Autism, structured activities for LLC or HW).  Also spontaneous play activities and interactions outside of class group. 
	Text26: This is a cross area theme so features in planning for all six areas of learning.  SRE co-ordinator has recently delivered training to all staff, and mapped the curriculum.    Puberty and wellbeing plans being developed for individuals.   Working collaboratively with families- parent support groups.   We obtained a Healthy Schools' Award in 2022 where we evidenced the standards. 
	Text27: We are a Rights Respecting School and  within the last year have received gold award accreditation for this.  Each individual is supported to make choices and have their voice and opinions heard and respected- this is across all areas of learning.  
	Text28: As part of termly target setting staff set individual targets related to communication and depending on needs some may also have an additional social communication target.  Planned activities for social interactions within class are reviewed on a lesson by lesson basis in terms of levels of engagement on teachers' weekly plans (short term planning).   
	Text29: Within classes reward systems celebrate successes immediately and at the end of session/ day.  Certificates in class and during end of week celebration assembly.  Class teams communicate with families on a daily basis via SeeSaw and are celebrated.  Staff record successes within teams, and it is incorporporated in feedback to termly targets, parents evenings and during IDP reviews. 
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	Text19121: Widespread training/ support with PBS.  Some staff have been trained in interventions supporting independence such as TEACCH.  Use of visual supports within activities and for transitions.  Within activities staff encourage pupil voice and choice making.  IDP process- work has been carried out over the last couple of years and some classes do support engagement of pupils in the process.   Pyramid Approach introduced to two classes with view to be further deployed in coming years.  
	Text20121: One Page Profiles have been developed over the last few years which is now forming part of IDP process.  Strengths and interests are recorded alongside ideas of how best to support young people.    Activities in secondary part of the school e.g. breakfast club and the cafe.  Challenges recorded and tracked through Sims so that patterns can be identified- also good practice of recording in some of intensive support classes. 
	Text21121: Through the PBS work over the last year enabling environments have become a priority.  There are some limiting factors i.e. storage in the red areas of the school which the pupils with autism often have to transition through.  The school is continuing to grow and these considerations are being taken into account as part of future building work. 
	Text22121: Some staff are incredibly skilled at breaking down, structuring and presenting tasks.   As mentioned above, there has been significant changes in the staff structure since Covid and this has impacted upon training.  Summer 2022- staff carried out peer observations feedback showed the benefit of this as learning opportunity.  2023-24 staff working in triads trialled in Autumn Term.  Spring Term team swaps to experience full day of practice of other professional.   Teaching Continua- encourage self reflection/ progress 
	Text19121121: Within classes teams are currently focussing on communication and ensuring pupils consistently have opportunities to make choices, take decisions and have their voices heard.  Some classes have regular reflections throughout the day to gauge pupils views of activities.  The curriculum has been redesigned over the last few years in line with Curriculum for Wales.  Key purposes underpin all learning opportunities and pupils are encouraged to be healthy, confident individuals etc. 
	Text20121121: The school has a strength in developing social interactions (especially the relationships between pupils and staff).  Communication is a major focus within across the whole of the school and ensuring consistent opportunities to develop skills.  We have great therapy teams (physio, OT, SaLT who support staff with developing skills and in some instances working collaboratively as part of termly target setting/ review process). 
	Text21121121: The curriculum has been redesigned over the last few years in line with Curriculum for Wales.  Key purposes underpin all learning opportunities and pupils are encouraged to be healthy, confident individuals etc.   Staff support families and communicate regularly to suppport skills for staying safe and healthy.  This incorporates our recent work on SRE, staying healthy in terms of teeth cleaning etc. 
	Text22121121: The IDP process reviews this on a individual basis, and each term targets are set and reviewed which feed into this process.  The staff team meet regularly as whole school (daily), and twilights (weekly) where there are opportunities to reflect upon strategies and approaches.  Also the teaching team meet every other week.  The NAS team have been trying to develop strategies/ thought provoking questions about practice. 
	Text23121: Within the class teams this takes place on an immediate and daily basis.   Communication with families through SeeSaw app share these successes.  Weekly celebration assemblies share these successes on a bigger scale and certificates are then shared at home.  Through the IDP process successes are celebrated and over time a learning journey is shown through a selection of videos for each year which tell individuals' stories over time. 
	Text231121: Some staff are incredibly skilled at supporting transitions and changes of routine.  Some staff utilise preparation (Social Stories, drama etc.). as well as transition plans to communicate strategies that work well.  The school has great strengths in individualising activities for students and plans are individual e.g. changing transition routes around school to minimise stimuli or at different times of the day when quieter. Due to Covid and working in Bubbles (longer period due to medical needs of individuals) we stopped transitioning for long period, recovery two years but has been work in progress
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	Text30: Person Centred approach is embedded across the school and in all classes.  This has been particularly embedded in our reporting and recording systems for example the IDP process, and person centred reviews taking over from Annual Reviews.  
Developing positive relationships with pupils.
Working collaboratively as class teams within our teams, with other teams (joint planning), working collaboratively with other professionals (e.g. physio, OT etc.)
Having a communication lead in the school, as well as the ATC who can support, we also have speech and language therapists
Staff have a pro-active attitude towards all areas of the curriculum and ensuring that individual needs of pupils are fully met. 
Staff support- positive and solution focussed (widespread training on coaching and mentoring to further develop this skill). 
Individual examples of amazing practice around the school

	Text31: Using amazing practitioners to share practice (videos, peer observations, Twilights)
Identifying why there are inconsistencies- through our work on personalising the curriculum and interventions has this led to perceived inconsistencies/ finding ways to communicate why we are doing something.
Trying to get greater consistency through training (structure, low arousal, self regulation), communication).  The impact of Covid is keenly felt here.  When we initially returned to school there was a long period of staying in bubbles in the school (this was due to many of our school population being highly vulnerable due to their medical and physical needs).  As a result of these bubbles transitions around the school were limited to entering and exiting the main building (and for many this involved changes in procedure and utilising external pathways).  As the school vastly increased in size at the same time as this we have a high number of pupils who have had changeable transition into the provision. 
Work on  consistency in relation to communication- this is ongoing  through training (especially where the staff team has increased so rapidly), sharing of good practice. 
Using amazing practitioners to share practice (videos, peer observations, Twilights).  Team teaching and peer observations to help expose class teams to new ideas.
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	Text19: 
Experienced staff within the school are confident at using a range of communication approaches and systems.  There has been a significant change in the school over recent years with an increase in size resulting in new staff.  Also the impact of Covid affected training for new staff- we are currently in the process of supporting the upskilling of all staff. 
	Text20: A lot of work has been undertaken in the last couple of years regarding person centred planning.  Each class team spend time building relationships and getting to know the young peoples' preferences, skills and strengths.  These are recorded and shared on One Page Profiles that are easily accessible to new staff.  Also the Annual Review process has moved towards IDP meetings with the paperwork very much PC. 
	Text21: Work on PBS has increased over the last couple of years, and this is reflected in the recording and monitoring of individual responses.  Sims is used to record responses, as well as class based recording- intensive support classes have developed recording proceedures. 

This is also captured in IDP reports and feedback through termly target setting.  
	Text22: Covid impacted upon our provision at Ty Gwyn as we went into 'bubbles'.  This meant that classes developed closer bonds as they spent more time together.  In the last year this has increasingly opened up and activities to support this. 
	Text23: Experienced staff within the school are confident at using a range of communication approaches and systems.  There has been a significant change in the school over recent years with an increase in size resulting in new staff.  Also the impact of Covid affected training for new staff.  Whilst training and upskilling of new staff has been undertaken over the past two years this is still being embedded in terms of day to day practice.   Also since Covid we are still in the process of redeveloping our links with the local community. 
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	Text192212: OT's on site help to support staff to put programmes in place to support regulation and sensory input.  E.g.s of individual classes who have started to implement programmes. Some classes have individuall worked on supporting regulation across the day but ways to share good practice should be further investigated.   Working collaboratively with other provisions and bringing practice back into Ty Gwyn e.g. purchase of new sensory equipment. 
	Text202212: As part of One Page Profiles this is recorded on an individual basis and should inform individual teacher planning.  NAS team introduced idea of regulation information (similar to transition plans).    We have a wider range of sensory experiences on offer for our young people e.g. 'Shiny Happy People', music activities.   Sensory circuit activities led by higher level teaching assistants (part of redeployment of staff to allow wider offe 
	Text212212: Staff record responses on Sims and this is tracked by SLT and DR.  Reflection upon situations is encourged through individual/ class discussions and plans then formulated for the future.  PBS has been snowballing over the last couple of years and this is having a positive impact upon recording and monitoring of experiences.  Also trauma informed training and activities. 
	Text222212: Individual teachers organise individual classrooms, and through PBS focus upon enabling environments over the last couple fo years. There are some limits as mentioned above in terms of storage of equipments etc.  but current building works part of solution for this. Work on PBS in terms of enabling the environment on a local level within individual classes.  Work as wider school as consequence of training activities to enable wider environment. 
	Text232212: One Page Profiles and Communication Plans support the communication of strategies to support pupils in negotiating sensory regulation/ stimuli.  Also behaviour support plans are developed where appropriate, currently exploring these in line with PBS and Zones of Regulation/ 5 Point Scale.    Work in classes on regulate/ communicate plans to ensure young people have appropriate support to then help with engagement in learning activities. 
	Text232212112: As mentioned above, as part of class teams successes are celebrated.  Weekly celebration assemblies formally celebrate.  Communication with families via SeeSaw and phone conversations/ meetings.  IDP process.  Progress over time through assessment process and IDP with videos show learning journey over time. 
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	Text3012112121: Identifying positives and successes and sharing this with others (within and outside of school)
Duke of Edinburgh and accrediation in the secondary section of the school to formalise success/ validate outside of school environment., accreditation through ASDAN. 
Transition from Ty Gwyn- links with onsite post 19 provision to ease transition and aid independence.  Fayres have been held for the past two years, recently very positive engagement from post 19 provisions and our pupils/ their families were able to obtain information from professionals. 
Working with therapists to develop skills over time- physios, OT, SaLT
Areas of Learning (AOLE) focussing upon key life skills for example under Health and Wellbeing the work the RSE team have put into developing puberty support plans.  Also the work on the drama room and each class having a weekly timetabled slot so that they can make learning bespoke and ensure the individual needs of the pupils in their classes are supported and met. 
Evidencing individual successes for our young people and celebrating these- within classes, as a wider school as part of assemblies and through accreditation. 

	Text311212321: Two teachers are hopefully going to visit another provision and explore Pyramid approach and how it has been set up.  SLT have already started to explore training opportunities related to Pyramid. This is now functioning within the school and two teachers have a mentor from the Pyramid approach supporting the implementation of the intervention. 
Developing awareness of key skills (new curriculum for Wales has key purposes) and imbedding this into planning.  Showing planning over time- what skills will be developed at each stage of education to avoid repetition but at the same time provide opportunities for interweaving skills (over learning) so that skills not lost over time.   AOLE leads are all in post, many are new to the post so embedding changes from them. 
Continuing to ensure that we are aware of new interventions/ strategies so that we can provide the best possible education for our young people. 
	Text30121121212222: Individual examples of really good practice. Individual collaboration with OTs to support self regulation.  Work as part of PBS approach and early intervention support.   Tracking of behaviours improving to enable greater early intervention. 
Celebrating successes- locally in class groups, as part of whole school events such as assemblies.  SeeSaw and learning journeys shared as part of IDP process.  
One Page Profiles, IDPs etc- paperwork which identifies strengths and areas to focus upon. 
Individual examples of really good practice. 
Celebrating successes
One Page Profiles, IDPs etc- paperwork which identifies strengths and areas to focus upon. 
Wide range of experiences on offer- visiting professionals etc. such as musicians developing school orchestra and ways this has been adapted to be accessible for all.  Access to visiting specialists such as music and dance to provide further opportunities for experiencing a wider range of sensory experiences.  PE- Rise / boxing sessions.  Use 
Range of sensory experiences even within the school
Now that Covid/ bubbles is over accessing the wider community more. Enterprise acitvities such as coffee shop and car washing has brought the community in to us more as well.  

	Text3112123212222: 
How do we engage more with the local community (we visit them, but how do we get them back in?).  Things like PAT dog have started again- although not regularly.  Families/ local community accessing coffee shop/ Christmas coffee shop. 
More consistent sensory diet activities?  Sensory circuits as part of daily routine- Lifeguard has been released from some morning roles so that can support the gym opening in the morning to support with this. How we share examples of good practice (peer learning walks, Twilights/ training, videos etc.).  We are improving how teachers share good practice (Triad/ peer observations), but looking at how to extend this for wider school community. 
Continuing to ensure that we are aware of new interventions/ strategies so that we can provide the best possible education for our young people. 
	Text301211212122221: Individual examples of amazing practice. 
Structure of the school with TLR leading on wellbeing.  Puberty and wellbeing plans in place and adaptations to behaviour support plans and OPPs. 
Sharing information through One Page Profiles and IDP processes. 
Inclusivity- and celebrating successes of all Individual examples of amazing practice. 
Structure of the school with TLR leading on wellbeing.  Part of school focus in SIP
Person centred approach- and individualising the support in place
Support for changes (transitions into and beyond school)
Healthy Schools Award, Rights Respecting etc- external moderation of our practices. 
Range of experiences offered
Accreditation as a formal way of celebrating success
	Text311212321222222: 
Ways of sharing exemplar practice/ ensuring consistency of approaches.  Link to previous area of sensory experiences. 
Continue to develop strong/ positive relationships between pupils and staff so that we know what is important to and for our young people.  Following the PBS approach and ensuring it is fully embedded across all aspects of our practice.  
Helping young people to be more autonomous and independent in regulation of their own responses- showing progress over time. 
Continuing to ensure that we are aware of new interventions/ strategies so that we can provide the best possible education for our young people. 
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	Text192212112: As mentioned above this is on an individual basis.  We are planning an NAS Twilight in October 2023 where sharing of best practice including in sensory self- regulation will be a focus.  New staff within the school- trying to upskills and support understanding.   We are working on ways to make this more autonomous and things like Sensory Circuits as more embedded into curriculum.  Also communication and ways for young people to make their voices heard. 
	Text202212112: Classes are timetabled one bus slot a week to support wider community access.  Also classes take advantage of the closer community to access activities on foot.  This forms part of the curriculum and incorporated into planning.  Current plans to develop sporting links in the local community.  Fairs in school- such as careers, visiting groups/ performances.   Again the impact of Covid and staffing post covid have impacted
	Text212212112: Individualised planning and developing relationships mean that class teams know pupils incredibly well and tailor activities to support their sensory input.  The school works collaboratively sharing resources to further enable this.  More work on structured sensory diet activities through increased training future focus. 
	Text222212112: As part of One Page Profiles and behaviour support plans input is regularly reviewed and reflected upon.  All staff are encouraged to be innovative in approaches.  This results in staff feeling safe to try activities and not be afraid to try something new if it does not work.  How we share individual examples of best practice?
	Text192212112991: As mentioned above, PBS work has recently focussed upon enabling environments.  Staff teams develop the class environment based on needs of individuals- some great examples of practice around the school- how do we share this and gain some consistency in appraoches.  As mentioned some limitations on this due to the environment. 
	Text202212112991: Curriculum has been developed and continues to be refined.  Part of this is incorporating SRE across the curriculum and awareness of emotions.  PBS team currently explore behaviour support plans and incorpating awareness of regulation i.e. zones of regulation/ 5 point scale style. 
	Text212212112991: PBS, all staff also trained in Team Teach where the focus is upon de-escalation.  Behaviour support plans and One Page Profiles share best practice for each individual as to how to support in different situations.  Young staff team, and impact of Covid- sharing best practice?
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	Text2222121129955: TLR with focus on wellbeing which feeds into school policies and also links with SLT with regards to whole school focus as part of SIP.  Impact of Covid this has been a major part of the schools' recovery is awareness and supporting wellbeing and mental health of individuals. Work with EPs  and encouragement to develop strategies to support students.  Wider access to EP support- not just on a referral basis, each half term 'drop in' sessions where class teams can discuss situtuations/ possible strategies without giving personal information.  Governors linked to wellbeing to ensure part of policies.   Through work on PBS improving observation and recording of behaviour.  Work with PBS team to review larger incidents in order to plan for the future/ explore further. 
	Text1922121129955: As mentioned above great relationships with staff to ensure staff know what pupils enjoy and these are then shared in One Page Profiles and plans.   Individual timetables and support plans so that these can be incorporated into the day.  IDP process is becoming fully embedded into practice within the school and therefore support more individualised/ person centred. 
	Text2022121129955: Curriculum developed over the last few years in line with Curriculum for Wales.  IDP process ensures that target setting is individualised and regularly reviewed.   Routes for Learning and A-C/ Progression steps embedded into plans.  IDP process is completely person centred and enables class teams to target skills to support challenge.   Support from TLR team in monitoring of planning and targets to ensure challenge.  Professional dialogues as part of monitoring and review process. 
	Text2122121129955: Coffee Shop as part of the 14- 19 curriculum.   Parents/ families/ carers/ people known within the community are invited in. 
Music project. 
Wider curriculum days and assemblies where we come together as a wider school community.  Accessing the local community.  School Council- to ensure range of activties across the curriculum and student voice as to what this looks like.  
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	Text19221211299: TLR with a focus on wellbeing, new Welsh Curriculum where this forms part of the formals planning for teachers.   Examples of great practice.  Recent impact of Covid (working in bubbles) meas that some were isolated in bubbles for a while and needed to support back into wider school activities.  Time to support new staff due to school increase. 
	Text20221211299: Relationships developed within class teams between pupils and staff mean that class teams know pupils really well and have a really good awareness of what individuals enjoy.  This is recorded as part of One Page Profiles, behaviour support plans and IDP process. 
	Text21221211299: Classes record engagement in activties as part of weekly planning.  Also Sims is utilised to record responses to activities/ situations and patterns are tracked over time.  Some classes have additional tracking of responses.  
	Text22221211299: Relationships developed within class teams between pupils and staff mean that class teams know pupils really well and have a really good awareness of what individuals are currently experiencing and if their wellbeing is being impacted.  Strong relationships with families are developed so communication is supported.  New staff- training on autism may support their awareness further. 
Training opportunities- what we are looking for. 
	Text1922121129967: Rights Respecting School- lots of work over recent years to develop what was already great practice around the school.  Planning and assemblies incorporate inclusivity and regularly celebrate diverse identities.   Training to support understanding of staff team.  Training has also incorporated role models with autism such as Stephen Wiltshire.  
Work towards Inclusion Award - nationally accredited.  Investors in People.  
	Text2022121129967: One Page Profiles, IDPs and behaviour support plans all focus upon wellbeing and quality of life for each individual.  Identifying their likes and dislikes and what is important to them.  Working with families to triangulate information to make as correct as possible.   PBS approach has been incorporated into the paperwork at school- IDP, OPP etc.  focus on individuals working with strengths and strength focussed approach. 
	Text2122121129967: As part of One Page Profiles and behaviour support plans input is regularly reviewed and reflected upon.  All staff are encouraged to be innovative in approaches.  This results in staff feeling safe to try activities and not be afraid to try something new if it does not work.  How we share individual examples of best practice?  Linking up mentors within the school?
	Text2222121129967: As mentioned above, as part of class teams successes are celebrated.  Weekly celebration assemblies formally celebrate.  Communication with families via SeeSaw and phone conversations/ meetings.  IDP process.  Progress over time through assessment process and IDP with videos show learning journey over time. 
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	Text33: 2019 (core staff, post Covid Lockdown for roll out)
	Text34: The overall aim of Positive Behaviour Support (PBS) is to improve the quality of a person’s life and that of the people around them. This includes children and young people as well as older people. PBS aims to provide the right support for a person and their family and friends and provide opportunities and choices for the child involved. PBS also aims to reduce behaviours that challenge or concern, and give the child or young person functionally equivalent skills in order to help improve their quality of life.

	Text35: The school has a history of personalising learning for our students and putting the needs of the student first.  They have been following many of the principles of PBS without formal training.  When the Executive Head of Federation came to post he brought with him a wealth of experience of implementing PBS into a school for young people with additional needs.  This started the journey towards PBS.  A small working party was developed across the three schools in the Federation with Ty Gwyn's Assistant Head taking the lead in our school.  We now have a working party within the school led by a teacher with teaching and learning responsibilities for this area. 
	Text36: At Ty Gwyn School, we wanted to improve the quality of life for our individual pupils as well as focussing on staff wellbeing. The introduction of PBS in special schools in the UK helped to start the initiative, as well as a period of change in Wales for pupils with ALN with the introduction of Person Centred Reviews and Individual Development Plans. The Reducing Restrictive Practices framework published in October 2022 was also introduced. PBS values respect, dignity, inclusion and a life without unnecessary restrictions which align with our school values and principles, and our overall school vision ‘Learning to Achieve’. 

Some of the learners who attend Ty Gwyn School can present with behaviour that challenges or concerns when dysregulated. This then has a negative impact on their quality of life and the quality of life of others around them. The aim of the introduction of PBS into the school was to ensure that the pupil is at the centre of a plan to ensure that the right support is given so that a pupils can thrive to their potential. 

	Text37: Over the last 5 years, a core team of staff have been upskilled as PBS trainers. This has been rolled out across the school to include members of SLT, teachers and HLTAs. There is now a PBS team within school that sits within the Quality of Life area, which is lead by a member of SLT.  The core team have been trained by an external provider who still works with the strategic team to quality assure practices and policies. Members of the team have attended the BILD national conferences and taken away key points to build into our own practice at Ty Gwyn School.  The core team meets regularly to identify key areas of focus and developing training modules to deliver across the school. As part of the wider federation, Ty Gwyn have helped to develop and run two federation conferences to help support and upskill staff.  Within the conferences, there were tailored workshops across a range of subject areas to help upskill staff to continue to develop our pupils’ quality of life. Guest speakers who have experiences the impact of PBS in their own lives and lead experts in the field also attended the events.

	Text38: The PBS team within the school and the wider federation put together 6 modules of learning that have started to be delivered across the school at the conferences, and in twilight sessions. This helped upskill the wider school community in ensuring that the pupil is at the center of any plans. This can include their behaviour plan, their educational plan and their health input plans. As a school, we made sure the focus shifted away from ‘problematic’ behaviour to trying to understand what the function of the behaviour is and how we can best support the pupil in a school environment. Work has been completed around ‘capable environments’ and ensuring that the different classrooms meet the needs of our individual learners, and a focus on communication and what this looks like for our pupils is still ongoing. 

As some of our pupils display behavior that challenges or concerns, the PBS team have a tier system in place to ensure that the pupil is supported within a school setting. Pupils at Ty Gwyn have access to the universal provision offered, however sometimes this provision is not able to meet the needs of a pupil. The tier system identifies areas which may need to be refined (for example, updating their individual behaviour plan so that it a true reflection or reviewing a pupil’s main form of communication) in order for a pupil’s needs to be met by the universal provision. Sometimes, pupils may need targeted enhanced support in order for their needs to be met and their quality of life to increase. At this stage, the PBS team would start a thorough information gathering of the behaviours that concern or challenge and initiate internal MDTs where a wide range of medical professionals could be asked to attend. At this stage, data collection around the behaviours that concern or challenge would take place and a functional analysis of those behaviours would be completed. All the information gathered would then inform the individualized next steps for the pupil, such as timetabled provision within the school day with a dedicated member of staff. The PBS team hold weekly meetings to discuss pupils and this then feeds into the Quality of Life panel held by the federation every three weeks. 

	Text39: The development of the PBS within the school is still ongoing as we develop and reflect on our practices. The most consistent change across the school has been changes in responses to dysregulation for pupils when they reach ‘crisis’.  Around the school, staff are more proactive about identifying pupils whose behaviour that challenges or concerns may start to heavily impact their quality of life or that of others around them. Staff reach out to the PBS team, who are then able to start to analysis the communication of the behaviour and work with the class team to implement and sharing possible strategies to support our pupils.

Another outcome of the implementation of PBS, is the result in positive language choices in our day to day discussions about responses to situations and dysregulation, as well as language used when recording a behaviour that challenges or concerns.  Changes to official documentation such as One Page Profiles and our Person Centred Review processes also evidence a change to positive language, with the strengths of individuals not only identified but also shown how these strengths can be used as strategies to support other areas of need. 

	Text40: More consistent recording of incidents of dysregulation and behaviours that concern or challenge.  There are currently 3 classes which are trialling a new system to record behaviours that will hopefully give a more detailed data collection cycle. 
Continuing to ensure that all pupils all of our pupils have a voice and opportunities to share their views, choices, and opinions through consistent and accessible individualised communication. 

Through the delivery of PBS modules and conferences, a more detailed and thorough understanding of what PBS is and how it can impact our pupils is embedded across our school. In addition to the implementation of key structures and processes that are now part of our practice, the focus has now shifted to become more proactive rather than reactive. 

The PBS team are creating a tier system for Ty Gwyn and investigating what this looks like for our pupils who display behaviour that challenges or concerns. This is focusing on what our universal provision looks like and how we can create tailored interventions and strategies to help improve pupils’ quality of life. 

	Text3333: 2021
	Text3434: The aim behind our Expressive Arts Project was to use the arts, in particular drama, to help to reduce anxiety surrounding medical appointments, real life events and develop life skills for the pupils within Ty Gwyn School. 

	Text3535: Ty Gwyn is part of the Western Learning Federation that works alongside Riverbank and Woodlands school.  Ty Gwyn School is a special school in the Cardiff local authority. There are 222 pupils on roll aged 3-19. All pupils are identified as having additional learning needs. The additional learning needs of pupils are varied, around 36% of pupils are autistic and a further 35% have physical and medical difficulties. The remaining pupils have a variety of learning difficulties including profound and multiple learning difficulties, severe learning difficulties, moderate and general learning difficulties. In addition, a few pupils have sensory impairments.  
There are 29 classes at the schools, one of which is a nursery class. 45.8% of pupils are eligible for free school meals.  
32% of pupils have English as an additional language which is considerably above the national average of 6%.  

	Text3636: The aim behind our Expressive Arts Project was to use the arts, in particular drama, to help to reduce anxiety surrounding medical appointments, real life events and develop life skills for the pupils within Ty Gwyn School. 
Many of our pupils have complex learning needs and health needs and they often attend a variety of health-related appointments. This can be a highly anxious time for both pupils and parents alike, as too can appointments such as visiting the hairdressers, dentist and opticians. In addition, everyday activities such as getting dressed and going shopping can also present a challenge for some of our pupils. Supporting pupils to develop life skills is a key priority across the school.  
We provide pupils with opportunities to explore the objects they may encounter during these visits.  We use drama and other creative activities to prepare them for future appointments.  

	Text3737: Our approach was developed in conjunction with psychologists, school nurses and colleagues from the learning and disabilities team.  We discussed the challenges that our pupils and families face in attending appointments and how we could make their experiences. We created a bank of activities and resources that were used to desensitise pupils for visits to for example, the doctors, dentists, hairdressers and shopping trips.  Activities created included sensory drama scripts, role play ideas, art activities, sensology sessions, sensory circuitsusic activities. The school nursing team also helped to make videos to demonstrate being weighed and measured, taking a temperature and having blood pressure monitored. 

	Text3838: The activities are available for all classes to use in a way to best suit their classes. 
Some of the resources we ordered included specially made dolls that reflected some of the medical conditions our pupils for example, dolls with nasal gastrostomies, stoma bags, diabetes kits.  We also used replicas of some of the equipment used by the school nurses such as height charts and scales, dolls clothes, hairdressers’ clippers, food and shopping resources and much more! The nurses were able to provide out of date, unused equipment such as syringes, feeding tubes and empty medication boxes for pupils to explore during sessions, and we have also had a range of fancy dress clothing kindly donated by staff and parents. 
Less traumatic.  

	Text3939: We have strengthened the relationship with our colleagues in health. This in turn has a beneficial impact on the pupils within Ty Gwyn. 
Delivering training workshops gave staff the opportunity to discuss how they may use our approach, activities and resources for pupils within their class and how they too could benefit.  
The project is still evolving and there is a lot of scope for growth and the continuation of new ideas. We look forward to and encourage the continued growth that there is within the project and for the continued positive impact it can have on pupils, their families and Ty Gwyn School. 

	Text4040: The drama room has provided pupils with a space to engage in sensory drama, role play sessions and explore a wide range of resources based on what they may encounter during real-life appointments. They can do this in a safe and predictable environment, and we hope that given time a positive change in the level of anxiety will be seen for pupil’s attending appointments.  

	Text333333: 2021
	Text343434: The aim was for staff to become more confident on how they can best support learners as they mature into young adults.  During this maturation process we have often observed some changes in the presentations of behaviour.  The topic of puberty and growth can be a sensitive one not just for young people and their families but also for staff.  The aim was to desensitise some of the responses to the presentation of behaviour (e.g. to perceived sexualised behaviours) . To develop individual personalised plans for our learners, relating to all aspects of puberty and their development. The plan would be discussed and co-produced with all that play a part in our learner's lives. Learners would be supported with individualised, bespoke social stories to support the understanding of public & private and appropriate & not appropriate.

	Text353535: Ty Gwyn School is an all age school from 2- 19, and whilst some learners join mid way through their education journey, the majority join us at a young age and remain with us throughout their schooling years.  Therefore we are part of our young people's maturity journey and their natural process through puberty.  As a school we have long seen the benefits for early intervention and therefore wanted to create a bespoke support package for our young people as they navigate this period of their lives.  The changes to the Welsh Curriculum served as the impetus for change with regards to our Relationships and Sex Education (RSE) as part of Health and Wellbeing are of learning. 
	Text363636: For staff to be confident whilst supporting our learners to understand the changes in their bodies and the process of growing up and  puberty, using anatomically correct words. To support our learners and help keep them safe both in school and their community. To help our learners to understand that it is OK explore their bodies and to masturbate but to learn where is an appropriate and private place for them. To develop and co-produce individualised bespoke communication packages to support and help our learners understand what is appropriate and not appropriate behaviour within all areas of their lives, home, school and within the community.

	Text373737: Supporting staff to record observations in a factual manner, with an emphasis on early intervention.  Class staff to monitor, record behaviour of concern on SIMS. Develop Puberty Plan, setting out:
Beliefs
Perceived sexualised behaviours
Stage of puberty development
Places that are private to the pupil
Things pupil needs to learn
What we in school, parents, carers can do to support the pupil
Arrange to meet face to face  with parents and outside agencies, discussing behaviours of concern, detailing how we can all support the pupil with consistent approach in all areas of the pupil's life. RSE lead to support class staff developing private personalised social stories to help the individual pupil understand changes natural changes with their development, helping them to understand that it's OK to investigate their own bodies in an appropriate and private setting i.e. bedroom. 

	Text383838: Whole school training to help staff gain confidence in always using anatomically correct words when supporting pupils with RSE, personal care, focusing on safeguarding, dignity and respect.
Regular RSE parent meetings to give an overview on how we support pupils through the various developmental steps pupils will go through, showing them the resources, we're continually developing to help our autistic learners understand. Ty Gwyn's RSE provision is designed to be more clearly understood by our literal thinkers and visual learners.  The communication team also run training for staff on Makaton Safeguarding signs which support staff to utilise a total communication approach when supporting young people. 
Improved confidence in the delivery of RSE sessions, continued development of resources for lessons and personalised individual support for pupils.
Personal Social stories developed and read in all settings where appropriate support is needed.
MDT working together to co-produce individual personalised support for the pupil, their family and those that work closely with the pupil.

	Text393939: Staff confidence has grown in writing Personal Puberty Plans.
Co-production, working supportively and in partnership  between staff, parents, carers, outside agencies and the pupil helps to ensure that everyone involved understands the responses of the professionals concerned, which enhances the inclusive practice.
Staff are much more confident in supporting our young people to navigate their responses to hormones and changes in their bodies.  Staff are more observant in their observations in how our young people are communicating (whether that is through their presentation of behaviour).  Staff will seek support and advice from RSE leads to support the navigation of this period of development and helping young people to understand and utilise socially appropriate means of expression. 
Improved confidence delivering RSE to group and individual settings.
Staff delivery of RSE, improving perceived sexualised behaviours
Pupils' behaviour that challenges or of concern reduces and their understanding of appropriate behaviour within the community improved.
Pupils improved understanding and confidence that it's OK to investigate their own bodies but in a more appropriate and private setting.

	Text404040: Safeguarding/keeping safe
Staff, parents & carers confident
Revisiting plans & updating
Teaching delivered earlier, less reactive approach .. more proactive, pupils to feel more empowered in understanding changes that happen during puberty
Continued reviewing of Personal Puberty Plans
Reviewing and implementing RSE Curriculum for PSP
Sourcing resources that are lifelike anatomically correct and as texturally as close as possible to enhance understanding for our Ty Gwyn literal thinkers and visual learners
	Text41: J
	Text42: Sept 2021- Dec 2023
	Text43: J is currently in Year 3 and joined the school in September 2021.
As J joined the school a period of time building a relationship and finding out about their strengths and interests as well as areas of need was implemented.  This involved work in our Early Years Provision which is play based and where lots of observations and base lining was able to take place.   
Once JSOB’s core staff team had developed that relationship and their areas of strength, interest and need an individual behaviour support plan was developed in collaboration with their family.  
Visual supports (objects and symbols) were introduced to help JSOB to understand what was happening and when.  They enjoy having  time to freely explore the classroom / outdoor area especially after sitting for focused activities. They regularly require regulation support to ensure their sensory system is topped up, i.e. opportunities of gaining pressure and movement against their body to support this.  Strategies and the timetable to support their regulation across the day.  
The most significant impactful change has been the introduction of PECS both on an individual basis and also as the class is one of two pioneer classes in the school for the Pyramid approach.  The Pyramid approach is about what and how to teach.  There are structural (functional activities, powerful reinforcement systems, functional communication and social skills, addressing contextually inappropriate behaviours)  and instructional (generalisation, lesson format, steaching/ prompting strategies, error correction) elements to the approach to form effective lessons. 

	Text44: J was observed to present a range of sensory seeking responses to the environment. They would seek to climb on furniture, they would also seek to lay on the floor and stim against different textures i.e. carpets or door mats (which on occasion resulted in abrasions to their skin), as well as moving along the floor on their stomach to transition down the corridor.  When experiencing dys regulation they would also bite their own finger, pull hair or take items of clothing off.   When exposed to a long corridor they would alternate between sliding on their stomach and then standing up quickly and running as fast as they could. 

	Text45: J presents as sensory seeking and sensitive to their surroundings, particularly sensory rich environments and when transitioning between activities.  JSOB initially would take a hand to guide adults to a desired item or place and found following  someone’s else’s agenda challenging.  J is impulsive in their reactions particularly in sensory rich environments and will mouth items to explore them (without an awareness of potential danger).  J is highly motivated by food, however, he can seek out the food of others and they are being supported by visuals to understand the food they can eat.  J can become overstimulated and show physical behaviours towards other children and staff. They are working with OTs and using sensory input and regulation time to help with regulation across the day.

	Text46: Transitioning between activities appears to be calmer with fewer observations of dys regulation, he is also starting to respond to the introduction of visual supports in transitions with 'now and next' boards. 
Developed key relationships with staff which also appears to be supporting in his regulation. 
Exhibited desire to interact 
Sensory Circuit in the morning- linked to need on the day.   Chew toys and rocking chair – recommended from the Ots.   J benefits from sensory circuits to help with regulation across the day.  He appears to exhibit desire to learn and is positively engaging in high interest activities.   

	Text47: Developing communication programme.  As part of Pyramid classroom there is a focus on use of PECs.  Supporting J to be able to communicate and initiate to share his needs and wants.  
Continuing support with regulation and class team to continue to work collaboratively with OTs to ensure appropriate activities to support needs. 
Benefits from modelling new tasks so being in a class where the Pyramid approach is being developed is supporting this strategy. 

	Text4141: O
	Text4241: April 2021
	Text4341: In order to meet his changing needs, the pupil transferred to an intervention room supported by two members of staff from his class with a third staff member assisting at different times during the day.
Data analysis showed that the afternoons were much more unsettled and this was when the behaviours that challenge increased.
In conjunction with parents, the local authority and partner agencies it was agreed that the pupil would go on a Pastoral Support Plan (PSP) with reduced hours.
Continuing to use a holistic and multi-agency approach, strategies were put in place and the following targets set;
to be regulated during their time in school to improve their quality of life in school.
to wear clothes for increasing periods of time to improve their quality of life in all settings.   to engage in motivating activities for increasing periods of time to improve their quality of life. The school had clear success criteria and regular reviews were held with all agencies working together to support the pupil and family.
Estyn’s Common Inspection Framework states how ‘partnership working’ which includes parents/carers and multi-agency is a requirement to assess ‘how strategically a school works with its partners to improve standards and wellbeing’.
The school held reviews that were attended by parents, Psychology, the Local Authority, Speech and Language, Nurses, Social Services and occupational health. Progress was discussed and next steps were planned. Gradually his school hours increased and when he was able he began to join a small intensive support class with two other pupils. 

	Text4441: A pupil with a diagnosis of general learning difficulties had successfully attended Ty Gwyn School for five years. This pupil joined us in 2016 and had been in a class with 6/7 other pupils.
Following the Covid Pandemic the pupil started to struggle in school. Then shortly after returning to school in September 2021 after the summer holidays the pupil was no longer able to manage in a class with other children. 
The pupil exhibited extreme behaviours that challenge across all settings. These behaviours were very intense and frequent. They involved urine and faeces and had a significant impact on his quality of life over a prolonged period of time. These behaviours resulted in the intervention room becoming extremely stifled as it had limited space and the pupil preferred the windows and the door to be closed. Due to the small area of the room, the classroom would become slippery and dangerous. 

	Text4541: O uses objects of reference and large symbols as part of their visual timetable.  They benefit from time to independently explore their environments, and lots of movement breaks throughout the day.  

OM communicates their wants using physical prompts and gestures.  They guide adults to where they want to go and can reach for items they desire.  They can become dys-regulated (excitement) or when seeking/ initiating an interaction they may scratch or bite those around them.  

	Text4641: We are very proud of this pupil as he has relearnt many skills that were lost due to a number of factors and has been able to return to full-time school in a small class with three other young people!
O is transitioning to class and key places in the school in a calmer way (there are less observations of dys regulation following a transition).   OM has formed positive relationships with staff in his class environment and is benefiting from the consistency in their approach and support. 
O iis now accessing learning in a class with peers.   OM has started to access whole school activities such as Welsh Fayre and events where there are non familiar people in his location. 

	Text4741: Supporting access to wider variety of stimuli and settings.
Increasing independence where appropriate to develop functional lifeskills. 

	Text41411: L
	Text42411: Spring 23 (transition into school)
	Text43411: Following discussions with the local authority and a variety of professional input, it was agreed that a bespoke transition to Ty Gwyn would be required to support L to access the school environment.   A room was created with appropriate and beneficial resources to enable staff to provide a safe space for a pupil aged 11 with Autism starting in Ty Gwyn School in the new academic year 2023. As a school we wanted to support L with transitioning into a school setting and develop a team of staff that will be able to support him with access to education and reduce his anxiety. The pupils 'school day was agreed by a Multi-Disciplinary Team to be on his own on a reduced timetable of 3/5, 10am-2pm brought in via a familiar taxi driver.
	Text44411: L has a lovely family unit of an older brother and his twin brother. LS had been out of school for the past 11 months due to his previous placement not being able to meet his needs. We were advised that L had become very dependent on one key member of staff at this placement, when this member of staff went on maternity it left LS beginning to struggle with the change and unfortunately resulting in L leaving that setting and being educated otherwise.  With L's attachment needs in mind when developing appropriate support we wanted to ensure that whilst we wanted to develop a positive relationship with his key worker, we wanted to ensure L was allowed to develop relationships with a wider team. 
	Text45411: We started the process from the information gathered, with one experienced HLTA to facilitate the construction of strong and trusting relationship. We were advised that L  has verbal speech but does not like to hear certain words, so a description of the words he does not like was put up in the room to refer to so he didn’t get upset. He is quite playful with this key worker and shows socials skills with him. It was quickly apparent that LS presented with behaviours that challenge such as throwing items with no direction, screaming, hitting and an IBP was put in place. His key worker started to set up a slow routine of a day asking L “what day/weather is it” and to find the symbol with an aim to demonstrate a classroom day such as circle time then asking if “he would like breakfast and lunch” around the appropriate times, and introducing work activities followed by a choice.
	Text46411: L is currently receiving a better quality of life as he is building on his skills he has learnt from being in school.LS is starting to understand praise and consequences such as if he throws a box of Lego that he will have to pick it up, we are learning him how to play appropriately with another person and building on is independence walking around the school and trying different things such as splash pool, sensory room and soft play.
L has recently started to accept 4 more experienced HLTA’s within his space on a rota basis and is starting to except them taking the lead at certain times of the day introducing different activities such as cookery and forest school helping him to move around the school.
Parents attended their first parents evening at Ty Gwyn School and met with the 4 HLTA’s involved and stayed for 1.30 hrs talking. LS parents explained how grateful they are and that L is enjoying school and coming home happy. 
Parents also attended their next MDT meeting and are happy with the progress L is making and do not want to push it too quick by adding any more hours at the moment.

	Text47411: The next step would be for him to except support from even more staff and enjoy the interaction of another pupil.  The ultimate aim would be for L to feel part of the Ty Gwyn community with a widening range of relationships (pupils and staff). 
	Text4848: In all observations staff made good use of structure and routine to help autistic students to understand what was being communicated to them. Staff used familiar language, short phrases and picture cues to good effect and with much verbal praise.
During circle times, the staff member leading the session used key words alongside actions and demonstrated/modelled the drill type exercises. This approach provided a good model of spoken language in context.
All staff had portable visuals on lanyards and were seen to use them consistently. All classrooms were visually rich and consistent in the use of Widget visuals. Many students were seen to use PECS symbols correctly. Staff could look at making better use of the symbols they have on lanyards, using these more regularly to reinforce single step instruction.

All classrooms had oversize visuals velcroed to the wall at an appropriate height for visually impaired students. During a trip to an external field and play park, students used an A3 laminated sheet with a see through plastic middle section, to look at grass, raindrops, worms and other small creatures they found on a nature walk. In the park, the Local Council had put up a large Widget Communication Board, which helped the students see what was available. This greatly helped them as the symbols were consistent with those used in school.

During morning and afternoon transitions from the car parks, communication between staff in the car park, main reception office and classrooms was excellent, ensuring smooth and stress minimising transitions for autistic students. A spreadsheet on the Interactive White Board (IWB) in each classroom showed which bus/taxi had arrived and who was about to enter the school. Use of Walkie-Talkies and classroom telephones enabled information on the students’ wellbeing to be quickly communicated to classroom staff. For example, one student was taken straight to a sensory circuit in the Gym as a result of information received saying that they were in a highly aroused state. They were then able to go to their classroom.

Some autistic students (older children) were seen in a group of three and were talking to each other, but the majority of play was parallel, alongside their peers, rather than interactive play. Strategies should be devised to encourage more interactive play, especially for younger students (turn taking, catching and throwing games etc).

During the assessment students were observed to be engaged in a wide range of enjoyable and rewarding activities that gave opportunity for them to partake in social activities such as snack time and much physical play outside classrooms and outside the school site.
Wall displays showed examples of Wales and the Wider World projects that students were engaged in, such as care of the environment, caring for plants and sharing toys/play equipment with others.

All areas of the school were visually rich with TEACCH and Widget symbols. In all observations, relationships between staff and students were seen to be excellent. Staff were observed using differentiated approaches with learners so as to create opportunities for reciprocal social interaction and, they were also observed utilising incidental opportunities to follow the lead of students so as to support interaction and shared engagement between them and their peers.
Each autistic student is supported to express their views, feelings and wants by having access to bespoke resources or tools - excellent differentiation was seen by consistent use of "Now", "Now/Next", and "Now, Next, Then" symbols. Observation of the School Council Meeting saw autistic students fully engaged in decision making.

However, in one session part of an activity was taken to a student who had sat apart from the main group, so there was a missed opportunity to invite the student to continue with the main group, rather than work on their own.
	Text482: Student engagement and progress is monitored and recorded via SIMS an electronic Database Management System (DBMS). Assessment of the skill acquisition and retention and progress made by younger students is via target setting, recording and reporting on their Individual Development Plan (IDP's).

Staff explained that Ty Gwyn has a rich Curriculum that follows the National Curriculum of Wales and embeds Functional Skills and Self-Reliance at every opportunity in both classroom teaching and learning, and the use of outside spaces. The Autism Champions’ role is to embed best autism practice into the Curricula.

At the appropriate age level (14 - 19 Curriculum), assessment is through the ASDAN suite of awards, such as The Transition Challenge. Further programmes such as The Duke of Edinburgh Award and Forest School, enable the curriculum content to be delivered in outside spaces and environments.

One Page Profiles detail a student's likes and dislikes and explain how they prefer to make choices (Language/objects of reference/augmented communication/pointing/moving towards their choice).

Key Curriculum documents were reviewed by the Assessment Team. The focus on these was to enable students to acquire and maintain Functional Skills, through classroom-based learning, practical activities and visits to the Community. Detailed spreadsheets documenting and tracking the progress made by students in skills acquisition were reviewed.
Examples of these skills included self-help - removing coats, brushing hair, cleaning teeth. Literacy and Numeracy, turn taking, listening, speaking and communicating with others, self-expression through Art and Music, and water confidence (therapy pool on school site).

All staff are engaged in Pyramid Functional Skills training including the correct use of PECS. Staff explained that typically, the pyramid is represented by a foundation block of 'attention and listening skills', on top of which lay successive blocks labelled 'play and interaction', then 'receptive language', 'expressive language' and, finally, 'speech sounds'.

Teaching staff explained that the purpose of Attention Autism sessions is to engage students using highly motivating activities and using this as a base to introduce other skills including joint attention, turn-taking and vocabulary development. The aim is to get spontaneous engagement from the child rather than simply telling the child to listen, look and attend to an activity.

Support provided to each autistic student in becoming more independent and developing daily life skills is regularly reviewed with the autistic student and/or their circle of support in order that changes can be made if necessary and positive outcomes celebrated.
Staff are confident in talking about how they support autistic individuals in becoming more independent and developing daily life skills and what progress has been made. Staff explained that there is a room designed as a student flat with a bed, washing machine, kitchen area, ironing board and wardrobe to put away ironed and folded clothes.

Six Case studies describe the personalised approaches Ty Gwyn uses to support students in becoming more independent and developing daily life skills and identify outcomes achieved from this support.
	Text483: Each autistic student is supported to understand what is going to happen and what they are required to do by activities and tasks being presented within a structured framework reinforced by visual prompts. This was frequently seen in both classroom and external environments (both inside the school grounds and in adjacent public spaces).

Each autistic student can access non-verbal prompts and reminders to help them complete each step of a task. All staff carried lanyards, visual schedules when out and about. Each classroom had bespoke visual schedules for each child, as well as the whole class timetable shown in Widget format.

The environment is set up to enable autistic students to carry out tasks independently. Students were seen taking off their coats and hanging them up, carrying plates to the sink area in the classroom one they had eaten their lunch. Older students were seen to walk independently through the considerably large site from bus to reception, to their classroom, located at the back of the school. Younger students were seen to be learning counting and numbers through nursery rhymes on the Interactive White Board (IWB).

Staff provide the right level of support to enable each autistic student to experience a sense of completion and success whilst helping them develop skills of self-reliance and resilience. Students are taught a sense of cultural diversity and identity work was on display in corridors and a recent textural display from several younger classes using sound tiles showed their exploration of the theme of Welshness and included photos of students on the beach at Barry Island, visits to the National Museum of Wales at St. Fagans, drawings and collages of castles, mountains and sheep farming. Muslim students were also celebrating Ramadan.

During a School Council voting session, students used Touch Pads to cast their vote. In the main corridor, students gave fruit to visitors and fellow students to increase social interactions.

Other displays showed celebrations for Easter. The older students had a For Sale Stand of Easter gifts they had made and were selling them during a coffee morning in the Main Hall, which was open to families and friends of the students.

Each autistic student is supported to actively express preferences, make choice and take decisions, for example, during one Circle Time session, students were invited to choose what the weather was outside by looking at sun/rain/cloud choices on the IWB, then invited to "feel the rain" via a spray bottle. Some students wanted to experience this, but one student declined to do so, and this choice was respected. In another class, during "choice break", students chose an appropriate drink and snack.

Each autistic student is provided with opportunities to consolidate and develop daily functional skills, for example, one student was on the till in the coffee morning helping collect money, whilst another student gave out a food and drink symbol, which was then exchanged between the customers and another student who handed out cakes/biscuits/drinks.

In the majority of observations, it was found that autistic students were encouraged to carry out tasks with minimal staff intervention. For example, staff have consistently high expectations that students would work towards independence. However, in two instances, there were missed opportunities for staff to encourage students to do up their own coats, for example, just starting the first few inches, rather than complete the whole task for the student.

The vast majority of autistic pupils were able to show independent learning as a result of the consistent use of visual schedules and highly structured visual environments.
	Text4834: There is a team of Occupational Therapists (OT's) onsite that help assess the sensory needs of autistic students. They inform staff of the sensory needs of a student and help create sensory profiles, diets and timetables.

Classrooms and outside spaces take account of the sensory needs of learners accessing those areas. This ensures that sensory experiences and activities which have a positive impact on each autistic student are accessible to them.

Staff explained that Zones of Regulation are on a 5 Point Scale, which is intended to promote self-management of behaviour and emotional regulation, by creating a simple scale that teaches social and emotional understanding.

Classrooms and outside spaces take account of the sensory needs of learners accessing those areas. This ensures that sensory experiences and activities which have a positive impact on each autistic student are accessible to them.

Plans identify and record sensory activities, for example, they describe those which help autistic students to feel calm and focused or those which provide enjoyment and pleasure. Challenges that each autistic student may experience in sensory processing are also recorded.

Staff are confident in talking about how they support autistic individuals to regulate sensory input and what progress has been made; In interviews, they gave many examples of how they help autistic students to self-regulate, saying that resources such as seating adaptations, chewlery, comfort toys and ear defenders were readily available, and were used when staff determined they would benefit students.

The school is very well resourced with a number of specialist classrooms and teaching spaces that provide learners with access to sensory activities which they find enjoyable or relaxing. These include extensive use of communal areas such as the Main Hall used for "Shiny Happy People, Craft Fairs, Open Cafe and Assembly and an older Gym space at the back of the school.

Individualised Morning and Lunchtime Activity Schedules showed what activities students preferred to engage in and how to help with sensory regulation, for example "If I am upset, I like to run around in the playground", or "If I am upset, I like to play in the outdoor area on the trampette with some bouncy balls."

	Text48678: Autistic students access sensory activities which they find enjoyable or relaxing, for example, students were seen to be playing in a raised plastic sand pit sifting sand. Another student was having trouble transitioning to their classroom, so staff used a foam trail to encourage the student to touch the next pile of foam on route to their class. In the Council Playground, younger students were seen to be using a wide range of play equipment. Older students were seen enjoying age-appropriate music in their classroom during breaks and Circle Time, with one student copying the moves of the people on the video.

In the majority of observations, staff demonstrated an awareness of the sensory differences of those they were supporting, and they took these into account when planning activities, for example, the following approaches were seen used to good effect: use of trampolines during assembly to help students self-regulate:

• Management of how much information to display in classrooms and teaching spaces
• Staff utilise storage and manage resources so as not to overwhelm learners, and to reduce visual stimuli by putting resources in close-able cupboards and utility areas.
• Frequent use of outdoor play areas, gym equipment and sensory rooms. During the visit, it was rare not to see students engaged in physical activities in all of these spaces.

Autistic students tolerate a range of sensory experiences within a safe and secure context. Students were seen wearing ear defenders in several environments, carrying their favourite toy on transition into school, wearing shoes into school that were quickly removed in classrooms.

Autistic students are supported to regulate sensory experiences which interfere with what they are trying to do or cause them discomfort e.g. ear defenders; request for time out; shielded workstations and low arousal approaches in terms of light, sound and colour.

Where best practice was observed, staff incorporated regular sensory breaks into their lesson plans, and they gave students opportunities to take unscheduled sensory breaks as needed. Each classroom has a small quiet room, and in most observations, students were seen to be using these when needed, to access comfort toys or take a break if another student became too loud for them.

In all observations, autistic students presented as feeling safe and secure, and in sensory based activities they were observed to be actively engaged. Observed sensory based activities included water activities in the therapy pool, free play on swings, slides and trampolines in classrooms, and use of one of the sensory rooms.

	Text48: TEACCH,PECS, Widget, Sign Language (Makaton) and Social Stories,are the key approaches used to support students at Ysgol Ty Gwyn. A wide range of visual supports are employed to support autistic students. These include:

•choice boards
•visual schedules
•signage using symbols.

In interviews, staff spoke confidently about the assessment processes, and about how all teachers use observations, via Professional Learning Communities, to gain an understanding of the individual challenges that autistic students may experience and reported that these are also recorded. Teachers have recently been trained in the greater use of PECS and have begun to use this approach, in interviews staff talked confidently about the various communication systems used, bespoke adaptations, and about how multiple means of communication help support all autistic students in interactions with staff and peers.

Staff explained that the SeeSaw App. is used to communicate images and messages with parents as well as being used to provide real time communication between staff in the car park, to message staff in reception who then contact classroom staff. This communication tool, along with walkie-Talkies, and classroom telephones, enabled effective transitions that helped autistic students into the school with a minimum of anxiety.

In interviews staff spoke about other activities that students enjoy together. To develop this aspect of development further, staff could look to plan activities where there is a focus on shared engagement between peers, for example to have a focus on those they can do ‘together’ rather than simply being in a shared space whilst remaining alongside each other engaged in separate activities (i.e. parallel play).

Documentation clearly showed that each autistic student’s personal preferences, skills and strengths in communicating and socially interacting with others are routinely recorded and shared electronically with medical, admin and support staff.
Additionally, individual challenges that each autistic student may experience in communicating and socially interacting with others are also recorded in detail.

Six Case studies described in detail personalised approaches to support individuals in the communication and interaction and identify outcomes achieved from this support.

	Text486543: Staff spoke knowledgeably about how they recognise the individual strengths, interests and talents of each student, and these values are representative of the school motto which is, "Learning to Achieve". Staff also explained that the Positive Behaviour Support team design Behaviour Support Plans and incorporate awareness of regulation i.e. zones of regulation/ 5-point scale style.

Staff plan opportunities that provide autistic learners with a sense of completion or achievement, and this helps to boost self-confidence. Observed activities that gave this type of opportunity were further reinforced through positive verbal feedback from staff. During staff interviews staff said that they:

• Pay attention to the activities autistic students are naturally drawn to
• Recognise the things autistic learners are good at
• Give opportunity for autistic students to do things for themselves.

The consistent use of the "Not Available" symbol was an effective alternative to using "No" which is often a negative trigger word for autistic students. Along, with effective redirection, incidents of behaviours that impacted wellbeing were minimal.

Discussions with the staff, observations of parents attending the cafe and Craft Fair and parent survey responses indicate that ITy Gwyn has excellent links and relationships with parents and carers. A dedicated team of Family Outreach Workers based in the school coordinates meeting with parents, teachers and onsite health professionals. The SeaSaw App., as well as a physical Communication Book, enables parents to see information (IDP’s, Lesson Plans), photos of student work) in real time and make online comments/feedback in return. As a result, the school presents itself in an open, warm and welcoming way and has a strong sense of family.

Relationships developed within class teams between pupils and staff mean that class teams know pupils really well and have a really good awareness of what individuals are currently experiencing and if their wellbeing is being impacted.

The school provides opportunity for career progression for staff, and a number of those in senior leadership roles have been supported to achieve their positions after initially working as teaching assistants and teachers. In interviews, staff spoke very passionately about how their working knowledge of the students and their foundation of understanding best autism practice in education was supporting them in their leadership roles and in driving forward positive changes. For example, they said that they have been working reflectively to change the school curriculum to ensure the learning environment is conducive to helping autistic students achieve the expected educational goals set within the context of the Welsh National Curriculum.

	Text486543765: Positive relationships between autistic students and staff, were evident throughout the period of assessment, as were positive relationships amongst the academic and medical teams. During the assessment all autistic students presented as feeling safe, calm and at ease.

Staff gave pupils lots of greetings and welcomes such as high fives, smiles, good mornings and hugs where requested. All pupils observed appeared to be extremely happy to see staff and there was no objections or anxieties observed from pupils on arrival and departure at the end of the day.

Proactive and preventative strategies are in place to avoid anxiety, confusion or distress from occurring or escalating. Restrictive practices are not used or only as a last resort under the strictest controls and extreme circumstances, no restrictive practices were observed during the Assessment.

Autistic students are supported to understand and regulate their emotions, for example, one primary age student tried to take some chocolate from another student's lunch box. Staff used the "Not Available " symbol as an alternative to saying "No”. As a result, the student was successfully redirected back to their own food selection.

Autistic students are treated with dignity, status and respect and are provided with meaningful positive feedback to boost confidence, self- esteem, and self-worth, for example, in all classes observed, there were excellent relationships between staff and pupils. The students were clearly happy and comfortable with the adults helping them. The teaching staff demonstrated a high level of expertise and clearly understood the needs of autistic learners and knew their students well. Academic learning was in short sequences, with frequent rewards and sensory breaks, after 15 minutes of work, ensuring that students were not overwhelmed. Many examples of staff giving immediate positive praise and reinforcement were observed, for example high fives and “well done/da iawn", as verbal praise.

Autistic students are engaged in a range of activities which they find fun or interesting, for example, water and sand play, watching singing and counting videos, and dancing and singing a; along to music at the "Shiny Happy People" light and sound disco in the Main Hall.

Autistic students are encouraged to enjoy the challenge of trying out or learning a new activity or skill, for example, Activities seen in the onsite Forest School, planning an overnight trip for the Duke of Edinburgh Award. Domestic skills such as ironing and putting clothes away were observed in the Student Flat being used by post-14 students.

Autistic students achieve a sense of completion and achievement, for example, showing displays of their work in school Assembly and for parents to see during the cafe/Easter Craft Fair.

All environments are maintained or adapted to support the well-being of autistic students, for example, low arousal colours in classrooms and corridors, low lighting, availability of planned spontaneous sensory breaks in outside spaces (Playgrounds and a mini Forest School on site) and a choice of food and drink at break times, enabled the students to feel safe and secure.
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	Text58: "Lots of support available to ensure all my needs are met"

"My class teachers allow me time to stay regulated, but encourage me to work if it is in my best interest." 
	Text59: A relatively small number of students completed the survey. According to the school:

For students we struggled with the questions as for most of our young people they found the concepts of the questions challenging…We tried the questionnaire with all of our young people within class activities.  We had identified the same pupils as above who have a diagnosis of autism whose responses we submitted.  We tried to do some questions as part of activities such as Circle time and then staff filled in the questionnaires based on responses seen, but our return on the pupil questionnaires wasn't as great as for families.   We will definitely work on this for next time.  

	Text5855555: I'd like advice on how to stop my child grinding her teeth at night. 

Everyone and everything good thanks for a wonderful help thanks so much. 

My sons teachers are brilliant with him, they provide excellent care to him and his needs. They always keep me informed on how he is doing and what he's eaten. They are all such brilliant teachers and I am so grateful for the support they have given my son

My daughter is excited to go to school everyday. We are sent detailed report of her daily activities regularly as well as photos. She has made an amazing progress at school and consequently is making an excellent progress in her personal life and skills.

"My child is very happy.   He feels very safe and respected and I also feel that the team collaborate with me well as a parent. Staff have taken time to get to know my child and have a genuine interest in harnessing his interests to help him learn.  As a result my son is very happy to go to school and is excited by what he learns, often wanting to explore further at home and when out and about. "

I am regularly contacted by Sebastian’s class teacher, who is always very informative and supportive. We have a great relationship with the school in general and highly value them

The care and attention is excellent, from staff that are informed and knowledge of ASD, and a great understanding of the needs of my young person. 

The provisions for autistic children do not cover especial support to provide them with any therapies and interventions to improve their understanding of the world around them. When a child is referred to the NHS to receive therapy such as speech, language, behavioural, or occupational therapy, the child is discharged from the services after 2 phone call appointments with the parents. The NHS states that they don’t offer one on one therapy of any of these, it’s mostly only some advice. Parents then have to look for private therapy clinics to support their children which are incredibly expensive and non affordable. This is not the school’s fault, they can’t provide additional support or personalised therapy for children so they do what they can. Autistic children do not have enough academic and personal progress because of these limitations and parents are not given any funding opportunities to help their children with these additional needs. Speech and behavioural therapy are essential for autistic children to develop but they are not getting it. 

" I'm always well informed on my daughters day, teachers are absolutely brilliant, kind, caring, very supportive. perfect school."

My child's current class teacher is excellent but in hindsight the previous one was not as good. There was much less activity, lower expectations, too much time spent 'relaxing in front of a film', so school need to ensure consistency across classes. 
Excellent service and communication 
The school and staff are great and always do a good job. 

The staff at ty gwyn are amazing, the care and love they provide for the children is outstanding. School trips would be a lovely addition to the school where the school could private hire soft plays or trampoline parks/farms. Beach days etc….Colliers farm are particularly very good with ALN children. Thank you all very much for your outstanding care! 
Excellent school, staff are amazing! 
Ty gwyn is an amazing school, and I couldn’t ask any better for Ellie 

The teachers in my sons class are incredible, they meet every one of his needs. They keep me updated with all actitivies that he does, also what he eats everyday. There is nothing i feel that they could improve on as they do such an amazing job.

Great so far !! There is always room for improvement 
I don’t have any idea 
We are satisfied with the services provided by the school
Thanks all concerned for taking care of my child

Try Gwyn always ensures to keep me updated on my son’s wellbeing and also any concerns throughout the day. The school has an excellent understand of my child’s needs and is always helpful and informative. The support they offer is invaluable 
"I always find my sons class teacher and the teaching assistants to be very helpful and informative,I’m always kept up to date with how my son is feeling and if he has had a good or bad day. I honestly think all the staff at ty Gwyn are amazing, from the reception staff to the teachers they are all so helpful and informative. I’m also incredibly grateful for the holiday club the school provides during any holidays. It gives me a chance to do something with the other children knowing that Ethan is having a wonderful time at holiday club. "

We feel very supported but sometimes we have to push for extra help when our son was experiencing challenging behaviour 
Thank you for all your efforts
My child's class teacher has an excellent understanding of my child's needs and provides fantastic support for him. We have learned things from her regarding what works well for him. If I were to give one area of improvement it would be for improved communication and advice from the therapy teams who are also involved with my child. 
Always had positive input and help with my son. Excellent school

I wish there was any form of aba available or more on speech and language 
	Text5966666: To complete the survey, the school approached all families where a young person has a diagnosis of autism or where there have been previous discussions with families of traits of autism. The school sent the link and QR code out via its’ SeeSaw app so parents just had to click and then answer the questions.   105 parents/carers responded from a cohort of 101 families of autistic students, as many students have more than one carer in different households.  

27 comments were received, the box above can be expanded to scroll down to see all comments.  The majority of comments were very positive about the school, but one comment contained criticism of external agencies.  
Another parent commented that they thought in a previous class, their relative had spent to much time sat in front of videos.  Finally one parent asked for ABA and more speech therapy.



	Text72: The consistent use of the "Not Available" visual was an effective alternative to using a No visual, or saying "No" which is often a negative trigger word for autistic students.  Along with effective redirection, incidents of behaviours that impacted wellbeing were minimal.
In all observations, relationships between staff and students was found to be excellent. Staff showed both understanding and patience, and encouraged autistic learners to do things for themselves.
Planning incorporates opportunity for those attending Ty Gwyn to be involved within the wider community, e.g DoE & Forest School activities.
	Text73: 
	Text66: Excellent differentiation was seen by consistent use of  "Now", "Now/Next", and "Now, Next, Then" symbols.  During morning and afternoon transitions from the car parks , communication between staff in the car park, main reception office and classrooms was excellent, ensuring smooth and stress minimising transitions for autistic students. Transitions into the school. Communication between staff in the car parks, Admin Team and classroom teachers using real time IT systems, ensures smooth transitions,  from a very busy car park involving many vehicles, to classrooms.
	Text67: Staff could look at making better use of the symbols they have on lanyards, using these more regularly to reinforce single step instruction. 
Consider the use of a wider range of symbols on portable key rings. 
Some autistic students (older children) were seen in a group of three and were talking to each other, but the majority of play was parallel, alongside their peers, rather than interactive play.  Strategies should be devised to encourage more interactive play, especially for younger student( turn taking, catching and throwing games etc).
	Text68: Where best practice was observed staff used the following methods and approaches to good effect:
• adapting the level of language used with different students
• structuring tasks so as to give autistic learners time and opportunity to do things for themselves
• modelling, demonstrating both by showing and using hand over hand support and Makaton Sign Language
• The SLT are constantly looking for ways to enrich vocational curricula in line with the National Curriculum for Wales.
	Text69: 
	Text70: The school is very well resourced with a number of specialist classrooms and teaching spaces that provide learners with access to sensory activities which they find enjoyable or relaxing. These include extensive use of communal areas such as the Main Hall used for "Shiny Happy People", (Light & Sound Disco) Craft Fairs, Open Cafe & Assembly.  There is older Gym space at the back of the school used for sensory activities including balance beams, sensory circuits and P.E. lessons.
	Text71: 
	Text6611111: The School Council is an excellent format to hear the Student Voice and the school is to be commended in its innovative use of Augmented Communication systems in enabling all  students to express their opinions and cast their votes.
	Text69111111: A small number of comments from parents suggested areas for development such as greater consistency between classes and better communication from the therapy teams. Within the limitations of comments being anonymous, the school may wish to consider what actions might be taken to address these comments. 
	Text71111111: The school is looking at developing a 52 week Curriculum in conjunction with the wider Federation of schools in the local area.  This would help families who are under a great deal of emotional pressure as some have more than one autistic family relative. 
	Dropdown61: [Advanced]
	Text7: 19/04/2024
	Text6: The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with good autism practice. They can adapt these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences and challenges.

As well as findings from observations, review of personal support plans and interviews, the committee also considered the positive feedback from surveys. The committee would have preferred more young people to have been able to provide feedback. It acknowledges that an online survey may not be the best way to do it and encourages the school to explore how it can best gather and report on meaningful feedback from autistic young people as an ongoing and regular activity. This data would not only be insightful for stakeholders but will help to identify areas for further development, from the perspective of the young people themselves.

Another source of evidence were case studies submitted by the school. These provide insight into the transformative effect of the support provided for individuals as well as some impressive innovative work such as the use of Expressive Arts to help reduce anxiety around medical appointments.

Whilst some relatively minor areas for development are identified the Committee consider that these come under the realm of building upon existing good practice and do not significantly detract from what the school is already achieving in terms of positive outcomes. Practice in the school is at a high level of consistency and quality and the committee therefore conclude that the school should be given an Advanced award.
 
Congratulations for demonstrating standards of excellence in supporting autistic young people.  
 

	Text68EEERTTT4T: Ty Gwyn hosts many events for parents throughout the academic year.

The school has a popular App "SeaSaw", so parents can  receive written information and images in real time, showing their child working on projects thus celebrating their achievements.

Feedback from parents from the confidential Accreditation survey was overwhelmingly positive.
	Text67545346534545: 
	Text7065634643436: The ESTYN report (27/01/23) was very favorable. ESTYN does not give an overall grade, but a series of statements regarding the effectiveness of Teaching and Learning, and Outcomes achieved.  The Report contained just three Recommendations:
R1 Ensure greater consistency in the quality of teaching across the school.
R2 Strengthen the use of communication approaches to ensure that these meet pupils’ preferred means of communication consistently
R3 Evaluate the impact of the Western Learning Federation on Tŷ Gwyn School.

The school has many links with Community programmes including: Joe Calzaghi boxing - weekly sessions, separate autism and sensory/physical sessions, Rugby - WRU termly events, Pedal Power, Cardiff FC, Open orchestra, Welsh Male Voice Choir, Whitchurch Fire Station fund raising/visits.  Students at Cardiff Metropolitan University visit the school for research. Ty Gwyn has new links with two Advanced Accredited services. 
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